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ABSTRACT

This study utilized a qualitative narrative methodology to examine the intersections of cultural confidence,
perceived social identity and educational aspirations among tribal students in Goa, India. Students from the
Gauda, Kunbi and Velip tribes offered diverse experiential insights. Descriptive statistics provided a contextual
backdrop, revealing heterogeneity in family socioeconomic backgrounds and schooling characteristics.
Thematic analysis identified four key patterns: cultural pride and identity affirmation, community
connectedness and elders’ influence, educational impact of cultural roots and gender and tribal variations in
identity expression and perceived opportunity. Differences across tribes further accentuate textured nature of
belongingness and opportunity. The findings highlight that educational aspirations among Goa’s tribal youth
are linked to indigenous identity or perceived social identity, a sense of purpose and the pursuit of social
mobility. The study calls upon the stakeholders to promote culturally receptive educational policies and
practices that respect and enhance the lived realities and strengths of tribal students, ascertaining equitable
progress.

KEYWORDS: Aspiration, Cultural confidence, Education, Perceived Social Identity, Tribal youth

Copyright: © 2026. This is an open-access article distributed under the terms of the Creative Commons Attribution License.
(https:/ / cre-ativecommons.org/licenses /by /4.0/).



10686

AASTHA GOVIND SHIRODKER et al

INTRODUCTION

Identity plays a fundamental role in both individual
and collective development, shaping one’s internal
self-concept and position within sociocultural
frameworks (1). In the case of Indian milieu, where
caste, tribe and class crucially shape lived
experiences, the understanding and insight regarding
social identity plays a particularly remarkable role in
directing a person’s aspirations, self-esteem and
ultimate achievements (2). This concept underscores
the complex relationship concerning personal
identity and social structures in India. The caste
system, tribal affiliations and socioeconomic class
divisions create a complex interweaving of social
identities that profoundly influence an individual’s
life trajectory.

These social categories often define and limit a
person’s  access to  resources, educational
opportunities and social networks, which in turn
shape self-perception and future possibilities. For
instance, individuals from marginalized tribes may
experience systemic barriers and discrimination,
potentially restricting their aspirations or wear away
their self-esteem (3). It influences how individuals
perceive their abilities, set goals and traverse societal
expectations. Moreover, it determines to a large
extent, how they interact with others and position
themselves within their communities and society.
Contrarily, those from privileged backgrounds might
benefit from better social capital and opportunities,
strengthening their sense of self-worth and ambition.
The interplay between these social identities and
personal development is dynamic as well as
multidimensional; and remains inadequately studied
among tribal communities in Goa, particularly in the
psychosocial context in connection with educational
aspirations and attainments.

Understanding this relationship is essential for
addressing social inequalities, promoting inclusive
policies and nurturing individual empowerment in
the Indian context. It highlights the need for
interventions that look into material disparities and
address the psychological and social dimensions of
identity formation and self-actualization.
Educational achievements play a pivotal role in social
mobility for indigenous individuals across the globe
(4; 5). Indian tribal communities in Goa such as the
Gauda, Kunbi and Velip experience complex socio-
cultural and economic challenges that considerably
impact their educational trajectories. Comprising
about 12% of Goa's populace, they stay largely under-
represented in contemporary educational psychology
literature and broader research datasets in related
fields.

The existing literature concerning Goa predominantly
addresses resistance identities influence through
economic as well as cultural pressures, with a special
focus on the effect of tourism on local communities
(6). This attention on resistance reveals the manner in
which localized identities function as a structure of
dissent against external economic influences.
Previous studies have similarly investigated cultural
resistance in Goa, particularly in response to colonial
impositions (7), examining how cultural identity was
maintained under external pressures.

While these studies provide valuable context for
understanding the challenges Goan population faces,
they do not comprehensively explore the educational
aspirations or psychosocial origins specific to
indigenous natives of the region. Quantitative
analyses may have provided insights into academic
motivation and well-being, but the qualitative
sociocultural dimensions influencing educational
aspirations remain underexplored for such
communities (8). This creates a significant empirical
gap in the understanding of individual and collective
aspirations related to education and achievement
among these groups.

To address this gap a narrative inquiry approach is
proposed. This method aims to further understanding
of how young Goan tribal students develop cultural
confidence and social identity with respect to
educational attainments and achievements. Narrative
methods are ideal for this as they offer a broad view
of personal experiences; allowing participants to
share their views on identity, community and
education within the context of their cultural settings
(9; 10).

METHODOLOGY

This study aims to explore how cultural confidence
and perceived social identity influence educational
aspirations among tribal youth in Goa through a
qualitative narrative inquiry.

Objectives

1. To examine the demographic and educational
characteristics of the tribal youth within their socio-
cultural contexts.

2. Toidentify and analyze thematic patterns within
the narratives of the tribal youths, with a focus on
cultural confidence, perceived social identity and
educational aspirations.

Research Design

A qualitative narrative approach underpinned by an
interpretivist paradigm was employed,
acknowledging the subjective, constructed nature of
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identity and educational experiences. Reflexivity was
practiced by the researcher continuously reflecting on
positionality and influence in data interpretation (11;
12;13).

Participants and Locale

30 tribal youth aged 13 to 25 years from Gauda, Kunbi
and Velip tribes across North and South regions of
Goa, participated in this study.

Data Collection

Semi-structured questionnaires included open-ended
questions capturing narratives about cultural
identity, community connections and educational
aspirations. Demographic data such as gender, age,
educational qualifications, medium of instruction,
type of school/ college enrolled in, parents’
qualifications and occupation, income, etc. were
collected for contextualizing the sample.

Ethical Considerations

This study was conducted in accordance with
established ethical guidelines for research involving
human participants. Ethical approval for the study
was obtained at the departmental level at Sharda
University as part of doctoral research; however no
formal approval number was issued. Ethical approval
for the study was granted as part of the doctoral
research process. Formal approval for research work
was issued on 21t May 2024 and subsequent
institutional permission for fieldwork and data
collection was granted on 034 May 2025.

Written informed consent was taken from all the
participants. As some participants were minors,
written and verbal assent was obtained from all
participants, and additionally, verbal informed
consent was obtained from their parents/legal
guardians as an extra precautionary measure prior to
data collection. Verbal consent was considered
appropriate given the contextual considerations and
was obtained only after providing full information
about the study, including the purpose, procedures,
voluntary nature, and confidentiality. The consent
process was documented through field notes and
securely stored. The data collection was completed
between second and fourth week of May 2025. All
participants were informed of their right to withdraw
at any time, and anonymity and confidentiality were
maintained throughout the study.

Data Analysis
Descriptive  statistics summarize demographic
characteristics. Narrative data were analyzed

thematically, identifying recurrent themes concerning

cultural pride, community ties and the influence of
these factors on education. Participant voices were
preserved through direct narrative excerpts, honoring
their lived realities.

FINDINGS AND DISCUSSION

Demographic characteristics

The sample comprised 16 female and 14 male
participants, primarily from the Gauda tribe (19
participants), with the remainder from Kunbi and
Velip tribes. Educational levels ranged from 8th grade
to postgraduate studies. Most participants hailed
from South Goa, with a moderate representation from
North Goa. Table 1 depicts the participants’
sociodemographic characteristics including gender,
tribe, region, area of residence and language of
instruction.

Table 1 Descriptive Statistics of Participant’s
Sociodemographic Characteristics (n=30)

Variable Categories Frequency %
Gender Female 16 53.3
Male 14 46.7
Tribe Gauda 19 63.3
Velip 6 20.0
Kunbi 5 16.7
Region South Goa 18 60.0
North Goa 12 40.0
Area Rural 30 100.0

Table 2 summarizes educational background and
schooling factors such as education level, medium of
instruction and type of school attended by tribal
youth.

Table 2 Educational and Instructional
Characteristics of Participants (n=30)

Variable Categories Frequency %
12th Grade 10 33.3
. 10th Grade 5 16.7
Education Level T1th Grade n 133
UG & PG 11 36.7
Medium of Instruction English 30 100.0
Aided 19 63.3
Type of School Government 9 30.0
Private 2 6.7

Table 3 presents familial socioeconomic profiles and
educational support variables including parental
education and occupation, family income and
indicators of first-generation educational achievement.
The demographic analysis reveals a unique group of
tribal youth, primarily from rural areas, who are
pursuing their education in English-medium schools.
The Gauda tribe forms most of this cohort. These
students are spread across various educational levels,
with many attending aided schools. It is noteworthy
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that a significant number of these students are
pioneering learners in their families, having
successfully completed both secondary and higher

secondary education, thus contributing to the
educational development of their households.

Table 3 Family Socioeconomic Profile and Educational Support Variables (n=30)

Variable Categories Frequency %
. Not Known 15 50.0
Monthly Family Income (INR) Various amounts (20,000 to 100,000 INR) 15 50.0
HSSC 7 233
Father's Education 8th Grade 7 233
Other/Unknown 16 53.4
Self Employed 6 20.0
Father's Occupation Driver 4 133
Other 20 66.7
SSC 8 26.7
Mother's Education Not Known 6 20.0
Other 16 53.3
. . Housewife 17 56.7
Mother's Occupation Other 3 33
. . No 28 93.3
First Generation Learner Not Applicable 2 67
N 19 63.3
First in Family to Complete Secondary/Higher >
Secondar Yes 8 26.7
Y Not Applicable 3 10.0
The students’” socioeconomic backgrounds are  These narratives illustrate that embracing their

characterized by diversity, as evidenced by the varied
educational qualifications and occupations of their
parents. This diversity also reflects the complex
livelihood  patterns  prevalent within their
communities. A significant proportion of participants
were unable to disclose their family income,

suggesting  potential = economic  uncertainties
experienced by some families (14; 15; 16). The
demographic  analysis offers an insightful

examination of a community endeavoring to
harmonize its rich cultural heritage with aspirations
for educational and social advancement. The data
highlights the dynamic nature of tribal communities
as they navigate the trajectories of modernization
while preserving their distinct identity.

Thematic Findings

Analysis of the participants’ responses and
narratives, lead the researchers in identifying the
following themes:

1. Cultural Pride and Identity Affirmation:
Participants consistently acknowledged a profound
pride in their tribal heritage, which constituted an
essential aspect of their identity. The pride was
evident even in contexts where societal perceptions
might subject them to judgement for belonging to
indigenous communities or being ‘ST’ or ‘Adivasi’.
For instance, a male participant stated that “I am
proud to identify myself as a Gauda and keep our
traditions alive.” Females similarly embraced their
tribal identities without hesitation or reservation.

indigenous identity contributed to their psychological
resilience (17; 18). This sense of pride enhanced their
self-esteem and provided motivation for their
aspirations and educational pursuits, further
underscoring the importance of cultural confidence in
overcoming challenges (19; 20; 21)

2. Community Connectedness and Elders’
Influence: The role of community and elders emerged
as a prominent theme supporting youths’ cultural
and educational development. Many participants
narrated the transmission of cultural values, norms
and encouragement through guidance from the elder
members of the tribe and communal networks. A
female respondent noted, “Because of elders’ support
and values that they pass on to the younger
generation, I understand how to live and pursue my
goals.” This indicates that the tribal community
functions as an extended family, where learning and
motivation are socially mediated through relational
ties (22; 23; 24). Particularly for female participants,
strong community embeddedness fostered a sense of
belonging and accountability, fortifying their
educational engagement (25). This communal
scaffolding was viewed as essential for navigating
educational pathways and supporting motivation
(26).

3. Educational Impact of Cultural Roots: The
participants linked their educational pursuits closely
with cultural values and aspirations toward
community upliftment. Education was not merely a
personal advancement but a means for preserving
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and enhancing tribal welfare. Participants frequently
cited scholarships, concessions and cultural support
as facilitators enabling their academic journeys (27).
For instance, a participant from the Velip tribe shared,
“Education is affordable for me because of
scholarships meant for Scheduled Tribes.” This
practical support, combined with cultural pride, is a
catalyst for commitment to academic success (28; 29).
In some cases, the male participants expressed more
ambivalence with respect to cultural influence on
educational goals (30; 31), hinting at potential
gendered dynamics in identity negotiation.
Nevertheless, the predominant narrative integrated
education with cultural continuity and social
responsibility, reinforcing the vital role of indigenous
identity in motivating education.

4. Gender and Tribal Variations in Identity
Expression and Perceived Opportunity: The study
revealed indirect yet significant variations in how
gender and tribal membership intersect with cultural
confidence and educational motivation. Female
participants described deeper engagement with
community networks and elder influences, often
expressing education as a shared endeavor rooted in
collective identity (32). Whereas, males sometimes
exhibited ambivalence or lesser emphasis on cultural
impact regarding their goals, possibly reflecting
differing social expectations or identity expressions
(33; 34). Additionally, tribal distinctions were clear:
Gauda youth valued their traditions and heritage as
central to who they are and what they aim for; Kunbi
respondents highlighted the importance of social
relations and belongingness, while Velip youth
focused on the educational opportunities facilitated
by provisions such as scholarships and other aides.
These differences highlight the need for educational
policies and support systems that carefully consider
both gender-specific and tribal needs.

This study reveals that cultural confidence nurtures
resilience and educational motivation among tribal
youth (35; 36; 37; 38). The findings highlight the
significance of culturally grounded pedagogies that
acknowledge and incorporate indigenous students
and their identities. The study’s interpretivist lens
advocates for policy and practice centered on
indigenous perspectives, attentive to gendered and
tribal-specific experiences.

Limitations

Though this study was the first of its kind to attempt
an exploration of the educational aspirations, cultural
identity, perceived social identity and indigenous
culture and how it manifests in tribal youth of Goa, it
was not without certain restrains. The small sample

size of this study may be discussed as a limitation to
the generalizability of results itself. Secondly, the
authors consider that the limited time duration of the
conduct of this study and limited observational data
has also restricted the elucidation of some behaviors
and narratives.

Future Research Directions

Aligning with the implications of findings of this
study as well as the limitations, future studies can
explore or focus on the following-

e Understanding the dynamics of gendered nuances
of perceived social identity in tribals in Goa.

e As this study focused mainly on indigenous
students, future studies could explore other age
groups and non-student groups.

¢ Generational perspectives towards identity,
educational mobility and social mobility amongst
these tribes can be investigated.

¢ Psychological factors such as student motivation,
drive, aspiration and achievement need to be studied
in relation to teacher’s motivation as well as formal
mentorship.

e Studies with longitudinal design may aid in
obtaining more varied data and deeper insights into
other related constructs.

¢ Many participants highlighted that their culture, art
forms, folklore and indigenous heritage significantly
influence their aspirations and the support they
perceive in pursuing their goals. In this context,
examining mental preparedness to set higher
educational objectives aligned with upward social
mobility may yield valuable insights.

CONCLUSION

Cultural confidence and perceived social identity
significantly influence educational aspirations among
Goa's tribal communities. These factors foster a sense
of belonging and self-worth, motivating individuals
to pursue academic goals. Education systems should
adopt culturally responsive approaches that respect
and integrate tribal traditions, languages and
knowledge systems. This strategy promotes equity,
inclusion and empowerment by creating a learning
environment that resonates with students' cultural
backgrounds and experiences.
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