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ABSTRACT

The reform of legal education in India through the National Education Policy (NEP) 2020 is characterized by
the drastic change in the structure of law education, which is obliged to adopt the skill-based or holistic
approach to law education as a reaction to the changes in the world and professional requirements. The
study is since theoretical legal education and available practical legal competencies showed a growing
distance between the theoretical and practical aspects of legal practice in modern legal practice. It seeks to
assess the effectiveness of holistic legal education and NEP 2020 changes in developing interdisciplinary
competence, professional competence, and employability in law graduates. Qualitative, descriptive, and
analytic approach has been chosen, which is based on secondary sources of information including scholarly
literature, policy materials as well as institutional reports. The results show that the experiential learning,
outcome-based education, and interdisciplinary integration positively impact the critical thinking, ethical
awareness, and practical legal skills. The discussion also determines issues of institutional preparedness,
faculty development, as well as constraints in infrastructure. The conclusion highlights the need to address
the imbalanced curriculum reforms and real-life exposure to enhance the legal education. The implications
point to the necessity to align policy and work together with the industry, whereas constraints are presented
by the lack of primary data. The problematic area of future study is to be empirically verified and
comparatively analyzed on an institutional level.
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1. INTRODUCTION
1.1 Education Transformation, NEP 2020 and Skills

The education system has always played a
critical role in the constitutional provisions of the
Indian Constitution. It is the tool through which the
individual is moulded with the skills required to
make him fulfill his potential in the future. With the
current dynamic global environment, which is
marked by technological advances in various fields,
education plays a central role [1]. Qualified and
skilled workforce is required and one that can work
in more than one field. Educational opportunities
should therefore be provided to guarantee the
sustainability of the country in the long run. One of
the Sustainable Development Goals Agenda (which
are adopted by all countries in 2015) is designed to
foster lifelong learning opportunities and to
guarantee fair and inclusive quality education to all
people by the year 2030 [2].

National Education Policy (NEP) 2020 aspires to
bring a paradigm shift to the schooling
methodology by enforcing the problem-solving,
critical thinking, and creativity. This policy suggests
the skills-based approach with an aim at developing
versatile people capable of making positive
contributions to society and successfully moving
through the difficulties of the modern world. NEP
2020 carries out wholesome educational reforms at
all levels. In every educational system, starting early
infancy to higher education, interdisciplinary
learning, flexibility on courses choice and non-
particularistic approach on development are
encouraged [2]. The emergence of learning through
experience and restructuring of educational systems
give more emphasis on acquiring skills rather than
memorization. The policy recognizes the importance
of equipping the students with competencies that do
not just cover their areas of specialization. The
twenty-first century has set the notion of digital
literacy, critical thinking, collaboration, and
communication as irreplaceable proficiencies. The
policy facilitates the encouragement of a
multidisciplinary strategy, which allows the pupils
to explore a broad spectrum of topics and develop a
repertoire of skills that is more holistic [3].

An outcome-based education (OBE) is a basic
concept, which NEP 2020 emphasizes. It puts more
focus on the intended learning outcomes through
OBE instead of instructional inputs. When teachers
are creating courses to improve skills, proper
communication of learning outcomes is mandatory
so that it build courses that it focusses on skills
improvement and not merely on content delivery.

OBE requires highly structured ways of measuring
the results of the courses to be successfully
implemented. To measure skills besides knowledge,
examination systems which were traditional have
been restructured [4]. A broader and continued
evaluation process comes off as a more holistic view
as to the capabilities of the students. NEP 2020 pays
a lot of attention to the correspondence between
program goals and course outcome. This process
involves the balancing of program objectives and
unique educational outcomes of individual courses.
This mapping process ensures all courses create a
significant impact towards the development of
desired skills and competence [5].

Education sector is continuously evolving, with
the changes happening due to technological
changes, changing dynamics of the society and
influence of the labor market. Considering the
societal changes, the education system should
change itself, to equip the students with the
necessary skills and knowledge that can make them
successful in a complex and interconnected world
[5]. The twenty-first century is characterised by
rapid changes occurring in the world due to
globalisation and digitalisation. New forms of
industries are being created, and traditional ones are
in a metamorphosis. What is more on top of having
academic qualification is that this dynamic
environment requires a workforce that portrays a
sense of practical knowledge, flexibility, capability
of critical thinking, and ability to solve problems [6]

The gap between the competencies received
through the formal education and desired by
employers has increased. Many of the fresh
graduates are facing challenges in getting job
opportunities due to the discrepancy between the
schooling qualification and the job requirements of
the industry. Improving the focus on acquiring
skills and the practical application of the
knowledge, NEP 2020 helps graduates to obtain the
competencies which may guarantee their success in
the professional environment [6].

12 Holistic Legal Education Framework in
India

In India, holistic legal training has been moving
away from a rather doctrinal and theory-based
model to a more integrated and multidisciplinary
one. Historically, legal knowledge concentrated its
efforts on the study of statutory interpretation and
case law interpretation at the expense of practical
expertise training and interdisciplinary exposure [7].
Nonetheless, recent changes guided by the National
Education policy 2020 lead to the importance of
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introducing critical thinking and ethics, as well as
experiential learning and problem-solving skills into
national law schools. This change is to result in the
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Figure 1: Legal Education Skill Adoption Trends
Source: M Lukose [1]

The framework also highlights the need to
ensure the law education is in tandem with the
latest professional requirements and international
standards. Clinical legal education, moot courts,
internship and research-based learning are
becoming increasingly popular in institutions in
order to develop practical competencies. The
combination of technology, interdisciplinary courses
and lifelong evaluation techniques is a success factor
towards a more dynamic and outcome-based
teaching model [9]. Through the development of
collaboration, interaction, and critical thinking,
holistic legal learning aims at bridging the distance
between theory and practice so that upon
graduation, graduates are in a good position to
address the changing demands of the legal
profession and play an important role in the
delivery of justice through the justice systems [10].

13 Skill-Based Learning and Professional
Competence

The skill-based learning has come to pass as a
very important element that plays a key role in
enhancing professional competency in legal studies.
It also focuses on new applied skills like legal
drafting, advocacy, negotiation, and intellectual
critical thinking, which crosses unconventional rote-
based practices in learning [11]. Competency-driven

and experiential education is strengthened by the
impact that the National Education Policy 2020
makes. Through the incorporation of clinical, case-
based instruction, and simulation practices,
institutions expect their students to possess practical
abilities of problem solving. This is not only added
to the knowledge of the subject content, but also the
ability and discipline to work efficiently in a wide
range of legal contexts [12].

The expression of professional competence in the
field of law is becoming increasingly characterized by
the skill to use knowledge in practice and remain
ethically and socially responsible. The key qualities
founded on skill-based learning are communication,
critical  thinking, teamwork, decision-making,
without which the new practice of law is impossible
in the twenty-first century [13]. The connection
between higher education training and work
requirements is further enhanced through continuous

evaluation, internship and collaboration with the

industry. With the changing face of the legal
profession as the world undergoes changes in its
technology and interactions, the focus on acquiring
skills makes the graduates competitive, receptive,
and able to provide efficient legal services by
respecting the ideals of justice and accountability [14].
The relevance of the present study is in critically
analyzing how the education of law in India changes
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in the context of the National Education Policy 2020
and its focus on the holistic and skill-based education.
In the present day, when globalization, technological
progress, and multifaceted socio-legal issues are
increasingly defining the legal profession, the hole
between legal learning theory and the reality of
professional competence is so pressing that the present
study aims to remedy the situation. It also adds to the
academic discussion through assessing the role of
interdisciplinary strategies, outcome-based education
and experiential learning in improving employability
and professional readiness among law graduates. In
addition, the study is also policy relevant as it provides
an insight to educators, institutions, and regulators to
reform curricula to meet modern-day demands and
thus improve quality, accessibility, and effectiveness of
legal education in India.

The study is presented in a systematic way to
offer an in-depth examination of the study problem.
It has an introduction which are followed by a
comprehensive literature review. The study design
and data sources are described in the methodology
followed by the data analysis and discussion
sections. The study concludes with the results,
conclusion, limitation and future study suggestions.

2. LITERATURE REVIEW

Holistic Legal Education

An emerging conceptualization of holistic legal
conceptual

education is a multidimensional

Multidisciplinary learning

Ethics & values

Holisticlegal
education

framework where legal studies are combined with
interdisciplinary areas of expertise [16]. The classic
silo-based approach to legal education restrains
students to comprehend the complex socio-legal
matters. Using social sciences, economics and
technology, holistic legal education allows analytical
breadth and contextual comprehension to be
deepened [17]. The strategy reflects the spirit of the
modern educational reforms like the National
Education Policy 2020 that proposed the method of
multidisciplinary learning as the way to make
students intellectually flexible, capable of asking
questions and critical study alongside developing
all-inclusive legal logic [19].

SP Srivastava, (2026) [9] the importance of ethics
and values in holistic legal education cannot be
underestimated. The argument is that legal
professionals not only need to be technically
competent but also to exhibit integrity,
accountability as well as social responsibility.
Ethical training in law course curriculum makes
sure that the law students have a strong moral base
as in that way, can exhibit justice and
professionalism [17]. As stated, [18] value-based
education plays a vital role in the responsible
decision-making process and moral courtroom
conduct. Therefore, the holistic models focus on the
development of ethical consciousness on par with
the learning of doctrine where the graduates have
become ready to handle tricky moral scenarios
within the law [19].

Student development

Figure 2: Holistic legal education framework
Source: E Gaile-Sarkan et al., [21]

The other essential dimension that has been
established in the studies are the approach of
combining cognitive, practical and social skills in
facilitating the development of the students [20].
The legal education approach of holistic focuses on
the experiential approach to learning, including
moot courts, internships, and clinical programs to
learn how to integrate theory with practice [21]. The
approaches in pedagogy introduce improved

problem-solving skills, communication skills, and
collaborative learning [22]. Such integrated learning
settings have been reported to result in increased
adaptability and professional preparedness of
students in 7 studies. Hence holistic legal learning
can be viewed as a grounded variable that has an
impact on the creation of well-balanced legal
professionals who can respond to the changing
issues of law and the society [23].
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Implementation of NEP 2020

Introduction of the National Education Policy
2020 is an initiating step towards change in the
education system in India especially, in the sphere
of law studies [24]. It also brings out the reforms in
the entire policies that seek to improve the quality,
availability, and flexibility of academic institutions
[3]- The focus is laid on the reorganization of the
curricula in accordance with the modern societal
and professional requirements [6]. NEP 2020 aims at
bringing modernity to the old educational setups by
facilitating innovation and flexibility [10]. This shift
is a larger initiative to prepare students, given the
contemporary competences necessary to find their
way in a dynamic and sophisticated legal and
professional environment [25].

One of the major aspects of NEP 2020
implementation is curriculum flexibility = and

interdisciplinary learning introduction [25]. The

institutions are being urged to go beyond the
traditional program arrangements and give students

a chance to explore different subjects’ areas [26].

This promotes intellectual flexibility and allow

students to establish a more interdisciplinary

perspective in their learning [28]. Such flexibility
applies in legal training so that the application of
economic, technological and social sciences is easier
to integrate [29]. Students can thus be in a better
position to understand complex legal matters, and
this improves the academic experience of the
students and brings the educational outputs in line

with the dynamic nature of the legal profession [30].

The implementation of NEP 2020 also strives
another aspect that is significant implementation of
outcome-based education and institutional reforms

[26]. A change of emphasis to the delivery of the
content is done in Favor of the learnable outcomes

and make it possible to assure that educational
process is motivated by the skills development goals

[27]. Continuous assessment, experiential learning
and competency mapping are becoming part of the

legal education system [28]. The purpose of these
structural reforms is to bring about accountability,
transparency and effectiveness in the

teaching/learning practice [29]. Consequently, the
adoption of NEP 2020 is a causative prerequisite in
changing the conceptualisation of legal teaching into
a more useful, skills-based, and results-focused
model [30].

Professional Competence / Employability

The facet of professional competence in legal
education is concerned with the aptitude of the
graduates to be able to exercise legal knowledge,

abilities as well as morals in everyday settings [29].
It goes beyond the field knowledge in practical skills
like the basics of drafting legal terms, advocacy,
negotiation and problem-solving [13]. Competence
in the framework of reforms developed in the
National Education Policy 2020 is more of an
outcome of skill-based and experiential learning
[30]. The demands of the present-day employers are
to find people who can be flexible, technologically
competent, and possess the ability to analyze and
perceive critically [14]. Thus, professional
competence has emerged as one of the primary
indicators of how legal education systems are
effective in equipping graduates with multiple
career opportunities [31].

Employability, which is closely termed with
professional competence, is an expression of the
ability of law graduates to not only pursue and
maintain meaningful employment in an immensely
competitive legal market [32]. It involves a mix of
technical knowledge, soft skills, and professional
attitudes which are in accordance with the industry
standards [9]. Modern legal practice requires
interdisciplinary sensitivity, verbal communication
abilities and moral accountability [11]. To improve
employability outcomes, educational institutions are
therefore putting emphasis on internships, clinical
training as well as collaborating with the industry
[31]. As the ability of academic knowledge to
address the needs of professions is bridged, the
skill-based education guarantees that graduates are
not merely knowledge base at all, but more poised
to offer efficient legal services to the society and the
growth of the justice system in large [35].

Although there is an increasing focus on holistic
legal studies, the available study has shown that
there are notable missing links regarding its
systematic application in the legal courses. It is also
true that although interdisciplinary learning, ethics,
and competency development are recognized to be
critical in enhancing student performance [10],
empirical studies that evaluate the interactional
effects of both on student outcomes are scarce [17].
Besides, the greater part of studies is dedicated to
theoretical debates instead of the methods of its
application to the institutional context [16]. The
correspondence of the holistic education models and
quantifiable learning outcome is also not studied in
detail, which means that substantial study needs
thorough studies that it assesses the efficacy in
different legal learning environments [20].

Moreover, even though the introduction of the
National Education Policy 2020 emphasizes [30] the
aspect of skill-based and outcome-oriented reforms,
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no dedicated studies are available to investigate the
impact of this policy on the professional competence
and employability in legal education [24]. The study
[32] tends to examine policy provisions separately,
which is not linked to employability outcomes in the
real world [31]. Also, [35] the mediating effect of
skill-based learning between policy implementation
and professional readiness have yet to be fully
performed on [27]. This void highlights the
importance of reforming studies that it bridges the
links between NEP 2020 reforms and competency
training and career readiness in legal education.

3. RESEARCH METHODOLOGY
Method Adopted: Qualitative Methods

The present study is conducted in the framework
of qualitative study in order to unravel the specifics
of NEP 2020-based holistic legal education. With the
help of qualitative methods, it is possible to have a
profound comprehension of the notions of
interdisciplinary learning, skill-based training, and
professional competence. The study is an indication
of dynamic complexity of legal education by
indulging in descriptive and interpretive analysis.
This method allows exploring the impacts of policy
interventions on the results of skills development
and employability in the Indian system of legal
education in a rich way.

Study Area: India

The study targets India and the National
Education Policy 2020 that brought about major
changes in the legal education. The diverse
educational institutions that India has such as
central university, state law schools offer a wide
background in which to evaluate the adoption of the
holistic and skill-based approaches. The discussion
of the area of influence on interdisciplinary, ethical,
and professional skills in the education of lawyers
makes it possible to pay attention to the aspects of
the implementation of such skills in India and to
refer to regional peculiarities, strategies of the
institution, and the cultural impacts.

Research Design: Descriptive and Analytical

The study is informed by a descriptive and
analytical study design that helps to evaluate
systematically the supposed holistic legal education
and implications of NEP 2020. The descriptive part
records the current practices, curricula, and policy
frameworks and the analytical part assesses their
success in facilitating skill-based learning. This
twofold structure allows the study to determine
fashions, difficulties, and voids of legal education. A

compilation of description and study guarantees a
clear grasp of how reforms are effectively
transformed into achievable results of student
competence.

Data Collection: Secondary Sources

The study is based on the sources of secondary
data, such as scholarly journal articles, policy
reports, governmental reports, and study on legal
education. These sources shed some light on both
theoretical and practical aspects of the holistic legal
education and NEP 2020 implementation.
Secondary data enables systematic sampling of
available information, tracking the patterns, and
comparing various practices of institutions.
Utilizing the already existing study it guarantees the
evidence-based examination and guarantee a
rigorous study of the skill-based reforms and their
impact on the professional competence.

4. DESCRIPTIVE DATA ANALYSIS

Objective 1: To analyze the role of holistic
legal education in developing interdisciplinary
skills among students.

In holistic legal education several disciplinary
views are brought together into traditional legal
studies and this factor increases cognitive flexibility
and analytical ability. The interdisciplinary
approach of law and social sciences, economics,
technology, and ethics enable students to have a
more complete view of the legal and societal
systems [34]. Interdisciplinary knowledge it enables
the learner to solve problems with more than one
angle of thinking and therefore enhance problem
solving and decision making. Individual institutions
may achieve this by introducing experiential
learning (through moot courts, internships, clinical
programs, etc.) so that the interdisciplinary concepts
can be put into practice. Study shows that those
students taking such integrative courses show
increased adaptability, creativity and critical
thinking, which leads to more holistic experience of
learning law that is aligned with NEP 2020 goals
and current labor market needs [28].

However, in holistic legal education several
disciplinary views are brought together into traditional
legal studies and this factor increases cognitive
flexibility and analytical ability. Integrating law and
social sciences, economics, technology, and ethics
enable the students to have a wider picture in the
societal and legal systems. Interdisciplinary
knowledge builds exposure where the learners
address the legal problems in many perspectives,
which enhance problem-solving and decision-making
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[35]. Individual institutions may achieve this by
introducing experiential learning (through moot
courts, internships, clinical programs, etc.) so that the
interdisciplinary concepts can be put into practice.
Study has shown that those students studying such
integrative programs show greater adaptability,
creativity and critical thinking and lead to a more
holistic legal education experience that is better
aligned with the NEP 2020 purposes and more
modern workforce demands [36].

Holistic legal education builds interdisciplinary
skills that increase the capability of students to
interact, cooperate, and be creative in the workplace.
Multidisciplinary =~ exposure results in the
development of critical thinking skills and ethical
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Figure 3: Interdisciplinary Skill Development in Holistic Legal Education
Source: K Maass, et al., [38]

Objective 2: To examine the implementation of
NEP 2020 reforms for enhancing skill-based
legal learning.

The National Education Policy (NEP) 2020 is a
policy that brings radical changes in the education
of law in India, which focuses on learning based on
skills and interdisciplinary methods. The policy
provides flexibility in the choice and combination of
courses by restructuring curricula and inclusion of

new subjects like technology, economics and social
sciences [39]. The NEP 2020 also advocates
experiential approach of learning, such as moot
court, clinical, and internship, to intervene the gap
between theory and practice. Such holism
guarantees students to have critical thinking,
problem-solving and professional skills that are
needed in modern legal practice and matches the
results of academic education with workforce needs
and global standards in legal education [51].
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Prominence The curriculum flexibility as
stipulated by NEP 2020 enables the legal institutions
to switch to outcome-based education (OBE), which
aims at acquiring measurable skills as opposed to
rote learning. Implementing OBE, instructors can set
clear learning outcomes per course, focusing on
such practical skills as drafting, negotiation, and
ethically specific choices. It stimulated to include
continuous evaluation, project-based learning, and
interdisciplinary modules that increase student
activity and professionalization. Comparative study
suggests that more flexible and skill-based curricula
lead to increased student satisfaction, better
employability, and increased conformity to
international standards of legal education, which
supports the purpose of the policy, which is to
prepare qualified and versatile law students [40].

Faculty development and institutional
restructuring are just some of the priorities of the
implementation of NEP 2020 reforms. Modern
thinking in education Law schools is urged to
educate teachers using modern method of teaching
and learning approaches as well as interdisciplinary
approaches. Among the institutional reforms that
have been adopted are use of technology-supported
learning platforms, competency-related evaluation
systems, and partnership with industry and the law

practitioners [2]. These strategies are all in aid of
skill-based learning, which can be achieved by
establishing the environment in which the students
exercise their knowledge in practice and in which it
solves real-life legal issues and acquire professional
skills. There is some evidence that institutions
interested in adopting these reforms experience
notable gains in the levels of student engagement,
increased capability in analytical skills and better
readiness to practice law professionally [41].

The reforms in NEP 2020 also cover the issues of
employability and professional competence in the legal
education. Through practical, skills based, modules, the
students have been exposed to real life legal situations,
professional decision making and interdisciplinary
working conditions. Comparative statistics present that
graduates of NEP-based programs are more adaptable
and possess more problem-solving ability and
communication skills than those of traditional courses
[40]. Moreover, partnerships with industry and law
departments also offer mentorship, internship and
project-based learning. When combined, these
initiatives increase the preparedness of the students to
professional practice, so that the education in law is in
consonance with the modern needs of society, new
technologies, and the international criteria of legal
training based on skills [42].

Table 1: Comparative study of Legal Education Reforms

Feature/Dimension Traditional Legal Education

NEP 2020 Reforms

Curriculum Flexibility Low, rigid course structure

High, interdisciplinary options

Learning Approach

Lecture-based, theory-focused

Experiential, skill-oriented

Assessment Methods Exams and memorization

Continuous, outcome-based, project-based

Professional Competence Limited practical exposure

Emphasis on internships, moot courts, clinical programs

Employability Outcomes Moderate

Enhanced due to skill development

Interdisciplinary Integration Minimal

Strong, includes economics, technology, social sciences

Source: Author Compilation based on NEP 2020 Policy and Legal Education Studies

Objective 3: To evaluate the impact of holistic
legal education on professional competence
and employability outcome.

Holistic legal education refers to the combining
of interdisciplinary, ethical as well as experiential
learning in law schools to promote professional
competence in students of the discipline. It trains
graduates to address the most complicated issues of
law in an efficient way by focusing on practical
skills, including advocacy, legal drafting,
negotiation, and counseling customers [34].
Adaptability, communication skills and teamwork
problem solving are developed through experiential
programs such as internships, moot courts, and
clinical programs. The students who receive such
learning experiences enjoy greater analytical skills
and ethical awareness than traditional theoretical-

oriented programs, such that at their graduation the
student is well moulded to the legal practice and
professional responsibilities in modern houses of
law [43].

Holistic legal education refers to the combining of
interdisciplinary, ethical as well as experiential
learning in law schools to promote professional
competence in students of the discipline. It enhances
graduates to work around complicated legal cases by
giving practical skills like advocacy, legal drafting,
negotiation, and client counseling [44]. Adaptability,
communication skills and teamwork problem solving
are developed through experiential programs such as
internships, moot courts, and clinical programs. A
student undergoing learning environments such is
able to cultivate better analytical skills and moral
considerations than when under traditional theory and
curriculum and this has ensured that upon graduating,
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he is much equipped to handle modern law and
professional services [45].

Whole person education is pertinent towards
enhancing employability because graduates get
hands-on skills that match market demand. There is
an emerging trend in favor of legal employers
favoring the skill of application of knowledge to a
real-world situation, use of critical thinking, and the
use of interdisciplinary knowledge [11]. Skilled

based PDs also help the students to explore different
areas of law such as corporate law, litigation, policy
analysis, and public service. Holistic program
graduates tend to adjust to the workplace
environment faster and are better prepared to work
in a typical setting compared to those in standard
legal education formats. This solution adequately
filled the vulnerability between college training and
job requirements [46].
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Figure 4: Holistic vs Traditional Legal Education
Source: LA Bradberry and ] De Maio, [47]

5. DISCUSSION

R Murugesan and DS Kumar (2020) [48], acclaim
in the adoption of holistic legal education that
enhances interdisciplinarity and critical thinking in
law students. [50] posit that incorporating social
sciences, ethics, and hands-on exercises in the
curriculum are functional in enabling students to
have adaptive skills essential in the modern legal
practice [15]. This practice is similar to the National
Education Policy (NEP) 2020 that pays attention to
skill-based education and experience-based
pedagogies [13]. Institutions can equip graduates
with a wider range of career paths by including
problem-solving, communication, and digital
literacy in the curriculum of their core legal courses.
[49] argue that through this correspondence the
traditional distinction between theoretical and
practical knowledge is closed, making graduates to
be both legally competent and generally
professional [3].

Nevertheless, P Mishra (2025) [51] warn that such

holistic solutions can lead to the erosion of
professional knowledge of doctrines necessary to
achieve high degree of legal thinking [11]. opine that
when more emphasis is placed on interdisciplinary
or experiential learning, students might lose their
command of the basics of the law. [22] argue that
education in law has been traditionally based on
rigorous training in the doctrine of law to keep up
professional standards and that anything that is
deviant may jeopardize the scholarly quality.
Moreover, holistic structures involve a lot of faculty
training, investing in infrastructure, and redesigning
the curriculum, which most Indian institutions are
yet to undertake [39]. Therefore, just as the
advantages of a holistic approach to legal education
are recognized, its mindless use in lack of
equilibrium with the usual legal rigors might not
deliver the desired professional results [50].

The other issue of concern is the role of ethics
and values in the holistic education. [28]
recommend the idea that incorporation of ethical
reasoning and social responsibility in the legal
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education system is important to make graduates
both competent and rightful. This is related to the
priority of NEP 2020 of value-based education and
life-long learning [41]. In contrast, certain study
shows that ethical training programs are taken too
lightly and thus minimize their effectiveness. [48]
emphasize that, though theoretic ethics are
discussed, it hardly always leads into acquired skills
and law graduates even in practice can encounter
ethical dilemmas. Thus, effective integration of
ethics has become a key issue of concern, and it
needs a blend of experiences, mentoring and
constant evaluation [49].

The effects of holistic legal education on
employability have caused some optimism and
scepticism [50]. A study by [52] has it that programs
which focus more on clinical internships, moot
courts, and collaborative projects increase
professional competence that results in more market
ready graduates. According to [17], experience of
the real-world legal practice contributes to better
communication, negotiation and problem-solving
skills as a direct factor affecting the outcome of
employability. To the contrary, [51] argue that
employability is not just reliant on skills only, but
also on the systemic constraints prevailing in the
labour market, e.g., limited legal opportunities, and
socio-economic barriers. [39] warn that even holistic
education is not a guarantee of securing
employment and the development of professions,
unless institutions are connected to the profession,
improvement of skills can only be hypothetical. The
necessity of joint policies involving curriculum
reform and career aids policies is stressed [53].

The introduction of NEP 2020 reforms into legal
education has received conflicting reactions [52].
According to [7], skills-oriented education is
triggered by the availability of flexible curriculum,
interdisciplinary exposure, and outcome-based
education. Highlight that these reforms entice
students to devour into the various fields of
technology, Dbusiness and social sciences,
intellectually versatile. [51], however, makes
concerns regarding efficiency on the ground. [44]
observe that a lot of institutions do not have trained
faculty, proper infrastructure, and assessment
measures that make its implementation successful.
Also, meeting the high goals of NEP with regulatory
and accreditation requirements is a challenge [35].
Therefore, NEP 2020 offers guidance, but its
implementation into qualifiable educational results
must be closely planned in institutions and the
allocation of resources [43].

R Murugesan and DS Kumar, (2024) [48], there

are the wider implications in the society and
profession in general. [49] imply that
interdisciplinary training which is skill-based makes
legal professionals who can provide solutions to
complex social issues to provide support in the
delivery of justice and take part in formulation of
policies. On the other hand, [52] maintain that the
emphasis on marketable competencies can lead to
emphasizing employability at the expense of more
substantive intellectual cultivation, developing
graduates who are technically good at their jobs but
taking their study findings less seriously or
mindlessly [50]. The element of professional
preparedness and academic depth, which is
essential to the modern legal education, introduces a
dilemma of core to contemporary legal teaching in
[54]. Thus, continuous research, feedback of the
stakeholders and recursive curriculum development
are necessary to streamline whole person legal
education in India [55].

6. CONCLUSION

The study finds that changes to legal education
in India as outlined in the National Education Policy
2020 signify a paradigm shift of linear and theory-
based learning to a comprehensive, skill-based
framework. Through inter-disciplinary knowledge,
experiential education, and outcome-based
knowledge, legal education is becoming widely
responsive to the modern professional needs. The
results indicate that the holistic approach is an
important tool in developing critical thinking,
problem-solving, and ethical awareness in students.
This change enhances not only the academic
knowledge but also provides the graduates with
practical skills that it needs to operate in a highly
complicated legal setting, which subsequently
enhances the overall quality and applicability of
legal education in India.

Also, the study expresses the fact that the
successful execution of NEP 2020 reforms is
instrumental in the formation of the gap between
the educational systems of the law and the rates of
employability. Professional =~ competence  and
workplace foresight are provided through skill-
based learning through the aid of internships and
clinical programs and in addition to exposure to
inequality. These reforms however are based on
institutional flexibility, training of all staffs as well
as the development of infrastructure. The study
underlines the fact that an equal combination of the
doctrinal knowledge and practical skills is needed to
retain academic rigor and increase employability.
All in all, holistic legal education becomes one of the
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viable approaches towards producing competent,
ethical, and flexible legal practitioners.

6.1 Implication of the study

The self-directed learning study provides very
strong implications to the policy makers,
educational institutions, and legal educators by
highlighting the importance of the curriculum
redesign that align with the skill-based and
outcome-oriented education. [t emphasizes the need
to incorporate experiential learning,
interdisciplinary and continuous assessment in
promoting professional competence. Facilities
should invest in faculty development and
technological infrastructure to be able to implement
NEP 2020 reforms. The results also promote the
partnership between the legal industry and
academia to guarantee that the educational results
can fulfil professional expectations contributing to
the employability and to have an efficient and
responsive legal system.

6.2 Limitation of the study

Limitations of the study also include the use of
secondary data sources, which might not be
comprehensive enough to capture the real time
institutional practices and experiences of the students
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