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ABSTRACT

Education in conflict zones has emerged as a critical global concern, particularly as the number of children
affected by crises continues to rise. Modern calculations show that the number of children requiring educational
support in the crisis exceeds 224 million, and about 72 million people are completely illiterate. Since the
research issue was explored by utilizing the multidisciplinary approach (social science) that integrated the
knowledge about sociology, psychology, political science, and development research, the review article
analyses the crisis-responsive education in the light of a sociological approach. The paper discusses the impact
of conflict on the education sector, altering learning processes and requiring flexible pedagogies. It is an
important piece of journalism concerning the concept of Education in Emergencies, not only in terms of its
theoretical orientation but also in its applications. The significant threats to education in conflict areas in the
paper are considered to be the destruction of infrastructure, displacement, poverty, psychological trauma, and
institutional weakness. It also depicts how the issue of social inequalities regarding specific gender, both
disability and socio-economic status, is further aggravated in the presence of a conflict. Education is disrupted
and responds differently, as evidenced by case reviews worldwide, including in Syria, Gaza, Sudan, and Sub-
Saharan Africa. The current review focuses on crisis-responsive strategies, such as alternative schooling
models, digital learning platforms, community-based education, and psychosocial support systems. The
analysis also shows that international governance, collaboration, and policy structures, such as the Safe
Schools Declaration, play an influential role in education continuity. Furthermore, the study discusses the
weaknesses of current interventions, including the limitations of available empirical measures and situational
interventions. The paper concludes with a recommendation for a combined crisis-responsive education model,
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grounded in the concepts of social justice, cultural sensitivity, and a long-term vision for peacebuilding. It
discusses an interdisciplinary research approach, the inclusion of policies, and sustainable investments as
measures to transform the education systems of populations in conflict.

KEYWORDS: Crisis-Responsive Education, Conflict Zones, Education in Emergencies, Social Science
Perspectives, Learning Systems, Displacement, Resilience.
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1. INTRODUCTION

Education is widely recognized as a
fundamental human right and a cornerstone of
sustainable development. This right is severely
violated in the meantime in the conflict areas. War
is not only devastating to physical systems but is
devastating to social constructs, and this is what
the education systems are based on. The schools
are burned down, the teachers are put out and the
children are in a dilemma of first surviving and
then learning.

The world has become quite conversant with the
conflict zones, as the population of children who
reside within the conflict zones is almost half. Such
environments are unstable, violent, and prone to
structural failure, making it difficult to access basic
services such as education. The adverse impact of
educational interference in such contexts is extensive,
affecting individual development, not to mention
long-term societal stability.

In the social sciences, the educational process in
conflict areas must be considered at a dynamic,
situational level. It is preconditioned by political
formations, cultural dogma, prosperity, and
psychological well-being. Crisis-responsive
education refers to the two approaches and
interventions intended to maintain the continuity of
learning during crises and in the post-crisis period. It
comprises a concept that has emerged over recent
decades, especially in the context of Education in
Emergencies (EiE).

The present review aims to synthesize what is
available in the literature on crisis-responsive
education and on how social science methodology
can be utilized to develop a more efficient and
equitable model of learning in conflict zones.

2. CONCEPTUAL FRAMEWORK: CRISIS-
RESPONSIVE EDUCATION

2.1. Definition and Scope

Crisis-responsive education refers to the design
and implementation of educational systems that can
adapt to emergencies such as armed conflict, natural
disasters, and forced displacement. It entails long-
and short-term solutions that will help restore good
school systems.

This notion is rather similar to Education in
Emergencies (EiE), which aims to ensure access,
quality, and safety during crisis conditions. EiE
intervention involves rapid learning, temporary
learning  conditions,  teacher training and
psychosocial support.

2.2. Theoretical Foundations

The majority of sociologists have argued that
education is one of the greatest socializing
institutions and a major force in cultural
reproduction. The role is sacrificed in the war zones
that cause the social identities and communality of
the community to be in ruins. Psychological theories
emphasize the trauma's impact on the learning
process and thus an alteration of supportive learning
and conditions that are oriented to healing.

The other view of political science takes the side
of the forms of governance and policy; the frailty of
the state, and the politics of war, can be mediated
through the provision of education. Meanwhile,
development studies highlight the role of education
in the path to poverty reduction and peacebuilding.

3. IMPACT OF CONFLICT ON EDUCATION
SYSTEMS

Armed conflict disrupts large-scale education
systems by cutting off access to education, but it also
destroys the structural, social, and psychological
frames on which education relies. It is a multi-layered
institution embedded within broader socio-political
and economic affairs; thus, when conflict arises, the
consequences are many and interrelated. Once again,
rewriting the annihilation of the physical
infrastructure, the physical and geographical
displacement of individuals, economic and
psychological torture, the war is a huge interruption
in education and engagement in access, quality, and
fairness. This section presents a critical review of the
major dimensions under which there is short-term
and long-term conflict in the education system.

3.1. Destruction of Infrastructure

One can speak about the destruction of the
educational facilities as one of the most conspicuous
and direct outcomes of the armed conflict. Bombs,
shelling, and armed attacks are normally used to
destroy schools, colleges, and universities. In the
overwhelming majority of cases, educational
institutions are wanted because they exemplify the
state power, social progress, or ideological
discontent. Otherwise, they are transformed into
military applications, such as barracks or detention
centres, or even used to hold weapons, which makes
them very irrelevant to other activities like education.

Infrastructure is devastated, and this translates
into colossal school closures that will last for long
periods. Millions of children of exchanging a chance
of receiving a formal education have been made
useless in lots of thousands of schools in conflict-
related regions in the Middle East, as well as in Sub-
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Saharan Africa. School facilities are destroyed,
hindering the provision of essential facilities,
including classrooms, libraries, sanitation facilities,
and safe recreational facilities. This is not only about
learning performance, but it also affects the safety
and well-being of children.

They also tend to lose learning facilitation
materials, textbooks, teaching gadgets, and
technology, in addition to infrastructure damage.
Such an infrastructure must be reinstated at a huge
financial and political cost, even though it often does
not exist in the war-torn arena. They are not usually
carried out rapidly and haphazardly, leading to
prolonged gaps in school attendance even when the
process of restoring themselves is ongoing.
Therefore, it is both short-term (access as an
impediment) and long-term (educational recovery as
an impediment) damage caused by Infrastructure
destruction.

3.2. Displacement and Migration

The other important cause of the education
system's derailment is displacement, a consequence
of conflict. Wars that may include armed conflicts, as
was the case of the situation in Afghanistan, are left
to displace millions of people and leave behind huge
numbers of refugees and internally displaced
population (IDPs). The displacement can be a sudden
break in children's education, lasting months or even
years.

The refugee or displaced children are faced with a
lot of difficulties in their journey to acquiring
education in the host countries or in the refugee
shelters. In this regard, they may not readily integrate
into the new school systems, especially when the
curriculum and instructional mode differ from those
in their home countries. Moreover, failure to register,
i.e., birth certificates, educational records, or IDDs,
may mean that children have no avenue for enrolling
in an organized educational system.

The effects of the displacement burdens are also to
highlight the host community schools, which may
already behave as resources that may be affected.
Overpopulation in schools, teacher shortages, and
poorly developed infrastructure are the new order of
things. Education technology in refugee camps or
informal settlements is likely to be highly reliant on
humanitarian organisations, leading to the
establishment of non-formal or temporary schools
that are not necessarily standardised or sustainable.

Besides this, displacement disrupts social
networks and the support that is essential for the
initiation and progression of children. The concept of
educational discontinuity is also caused by constant

change, and children cannot maintain their habitual
educational patterns. This means that downtrodden
children face a high probability of dropping out of
school and suffer long-term consequences of poor
learning.

A prominent example of displacement-related
educational disruption can be observed in Syria,
where the ongoing conflict since 2011 has resulted in
one of the largest refugee crises globally. Syrian
refugee children in countries such as Lebanon,
Jordan, and Turkey have faced major barriers,
including  language  differences, curriculum
mismatches, and a lack of documentation, leading to
prolonged discontinuity in education. This case
highlights how displacement not only interrupts
access but also complicates reintegration into formal
schooling systems

3.3. Economic Barriers

The severity of the economic hardship caused by
war is very significant and therefore imposes serious
challenges for education. War disrupts livelihoods by
driving the local economy into the drain and
diminishing the revenue families earn. In this case,
the families are being compelled to take care of needs
directly linked to survival, e.g., food, shelter, and
healthcare, at the expense of education.

The direct cost of schooling has become one of the
most important obstacles to education in the
economic zones ravaged by wars. Though education
is a free nominal commodity in certain areas, some
expensive parts of education, like uniforms,
textbooks, commuting, and examination fees, may be
too expensive for poor households. Besides this,
indirect costs, such as the opportunity cost of taking
children to school rather than engaging in income-
generating activities, also deter them from attending
school.

Unlike the conflict-prone regions, child labour is
being aggravated as children are forced to help in
generation of revenues. In their most extreme
scenarios, children can even be upsold into military
or even eco-slave labour rather than the educative
activities, and thus perpetrate them as a crime. Early
marriages, especially in girls, are another aspect of
coping that has resulted in further limitations of
access to education amongst the population, as most
of the families are currently experiencing financial
insecurity.

Economic instability affects the supply side of
education. Conflict regions are usually financially
constrained; governments allocate little money to
education. Teachers receive late or low salaries,
which creates a lack of enthusiasm and results in
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flight or loss of good teachers. This, in turn, causes
poor education even among the school-going
population.

Thus, it implies that economic obstacles will
function at the household and system levels, thereby
enabling inequalities in education and collectively
wiping out the opportunity to learn.

In Sudan, prolonged conflict has intensified
economic hardships, forcing families to prioritize
survival over education. Many children are pushed
into labour or informal work, significantly increasing
dropout rates. This case reflects how economic
instability at both household and systemic levels
disrupts educational participation.

3.4. Psychological Trauma

In addition to the physical and financial shocks,
the psychological effects of the war are stressful for
children, and this factor also greatly affects their
potential to learn. Psychological trauma may
therefore develop through various means, including
exposure to violence, death of close people,
displacement and insecurity, among other ways, as
long as such occur.

Cognitive skills, including memory, attention,
and problem-solving, are vital to the learning process
and are affected by trauma. The children who
underwent the conflicts and trauma may not have the
capacity to focus in the classroom to absorb facts, or
even to engage in learning activities. Potential
behavioural patterns, such as violence or shyness,
will also develop and create an even greater
impediment to learning.

Worse still, there are no stabilizers and enabling
environments. The majority of the conflict zones are
not even secure areas in the school since they can be
assaulted or fail to offer proper security. Even
teachers themselves are likely to have their traumas
and stress, and they might not be trained and
equipped to meet the psychological needs of their
students.

The psychosocial support, thus, is a significant
element of learning in a conflict environment. There
may be a minimization of this systematic effect of
psychological distress by including social-emotional
learning, counselling, and teaching in a trauma-
informed way. The interventions, however, are
normally constrained by resource implications and
incompetent employees.

There are certain lasting impacts on education and
employment successes when the psychological
trauma is not attended to. It can trigger a decrease in
motivation, an increase in the dropout rate, and a loss
of individual and professional growth. The

psychological trauma is then not only a matter of
personal wellness, but it may also help the
educational systems in the areas with the conflict to
work.

4. SOCIAL INEQUALITIES IN CONFLICT-
AFFECTED EDUCATION

The effects of conflict do not affect all population
members; on the contrary, they reinforce the social
disparities that have already formed and introduce
new dimensions of marginalization in the
educational system. During moments when the crisis
strikes, education becomes stratified along the lines
of gender, disability, and socio-economic
considerations, among other positional issues like
ethnicity, geography, and language. According to the
concept of social science, these inequalities are not
coincidental but are instead the result of structural
production, whereby power, opportunity, and
resources are distributed. As a result, to be in a
position to address inclusive and equal education,
one would have to examine how strife increases
social inequalities.

4.1. Gender Disparities

Among those nations that have to exist under the
conditions of conflict, the problem of gender
disparities in education is particularly serious. Girls
have also been disadvantaged in the domain of
education; girls are victims as much as boys are in the
schooling system, though somehow left behind by a
cluster of socio-cultural, economic, and security-
related incidents. War generally strengthens the
patriarchy framework and position given to both
sexes and denies girls the schooling privilege and
predisposes them to exploitation, even more.

Enhanced frequency of recreational and
compulsory marriage is among the largest
restrictions to educating the girl child in the strife
areas. The starving or unsafe family might be looking
at marriage as a form of defines or survival, thus
drifting the girls out of school. In addition to
terminating education careers, child marriage also
puts girls at risk to their health, matrimonial
obligations, and low social mobility.

The other issue is gender-based violence, which
weakens the accessibility to education among girls.
Late breakdown of law and order in war-prone
regions has a probability of the existence of sexual
violence, abuse, and other forms of violence.
Movement to school, as well as the conveyance to it,
may be rendered unsafe, and families will not be
interested in sending girls to school. Even the lack of
safe infrastructure in educational establishments,
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such as separate sanitation facilities, can also
discourage attendance.

The issues are aggravated by the school closures,
which also deny organized learning conditions and
protection fields. The girls can bear the burden of
household affairs, such as housework and caring, for
longer periods than boys do during house closures.
This not only takes up their time during the learning
process but also increases the likelihood that they
will not return to school when it opens.

There is also a role for cultural norms and
expectations. Girls' education in most societies is

often seen as less important than boys' education,
especially during times of crisis when resources
become limited. As a result, the families can pay
more attention to the boys without necessarily
dedicating them to out-of-school girls.

The specific interventions are also required to address
the problem of gender disparity, and access to education
is not the factor that makes this possible. These
community interventions involve addressing harmful
norms, providing facilities for secure shelter and girl-
friendly learning, providing monetary support (via
scholarships or as a condition of financial transfers).

Table 1: Social Inequalities in Conflict-Affected Education.

Dimension Indicator Boys (%) Girls (%) Disability (%) Remarks
Enrollment Pre-conflict 80-90 75-85 50-60 Lower for vulnerable groups
Enrollment Post-conflict 60-70 40-55 20-30 Sharp decline
Dropout Economic 20-30 35-50 40-60 Higher among vulnerable
Dropout Household 10-15 30-45 25-35 Gender roles impact
Early Marriage Withdrawal — 25-40 — Affects girls
Violence Risk Exposure 10-20 30-50 — Safety issue
Infrastructure Sanitation 60-70 30-50 20-30 Accessibility gap
Digital Access Participation 40-60 25-45 10-20 Digital divide
Re-enrollment Return rate 65-75 40-55 20-35 Unequal recovery
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Figure 1: Social Inequalities in Conflict-Affected Education.

4.2. Disability and Inclusion

One of the branches that have not been left behind
by a conflict in the education systems is children with
disabilities. They possess monumental obstacles to
quality education in steady conditions; the problems
become more inclined towards challenging situation
when the sources are minimal and the hierarchy of
priorities is often prescribed to comprehensive
policies.

One of the threats is the susceptibility to
inataccessibility of infrastructure. Schools are usually
destroyed or damaged and the makeshift learning
environments are hardly planned in the aspect that

they can be accessed very easily in the war-torn
zones. This puts the physically challenged children in
embarrassing situations to attend school. On top of
this, there is usually inadequacy of transport or is
hazardous limiting access.

Inclusive education is also limited by the
insufficiency of special resources and qualified
workers. The special instruction methods, aids to
support and personal accommodations are needed
by the special needs children. Such resources are
neither available nor in short in case of a conflict. The
teachers who are already under strain in concern
with tax can be left without being trained to meet the
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varied and multiple learning requirements which in
turn amounts to leaving them unattended or with
lack of adequate attention to students with
disabilities.

Such problems are aggravated by social stigma
and discrimination. Disability has also been
described to carry poor cultural planes and these
suggestions presuppose isolation and rejection in an
immense majority of cultures. These attitudes can
only increase in the course of the crisis when
families/communities adopt the part of survival
aspect instead of inclusion. This means that the
disabled children are commonly concealed, deprived
of the opportunity to obtain education or they are put
to stay in the irrelevant environment where they
retard their progress.

Lack of data is also seen to have been a problem in
invisibility of children with disabilities in the
education planning process. In the conflict situations,
it is also hard to detect and effectively tackle the
needs in the absence of believable data. This means
they are not sufficiently addressed in the process of
formulating policies and humanitarian interventions.

The encouragement of the inclusive learning in
the conflict regions should be achieved in a
structured and deliberate way. This may be done
through making learning environments more
accessible, supplying them with assistive technology,
training the teachers towards inclusiveness, and
stimulating social stigma in the context of creating
awareness in the communities. It should be
mentioned that the issue of inclusion will be to be
incorporated in all spheres of the response effort in
case of the crisis and cannot be considered as a side-
note.

4.3. Socio-Economic Inequality

Educational inequalities are brought about and
lead to conflicts due to socio-economic inequalities.
The devastating effects of the military war also wipes
the economies of the nations, hence, the lives of the
citizens are languishing in poverty, unemployment
and assets. The terms are used to overstrain the
underprivileged populations, depriving them of an
opportunity to obtain a schooling and further
advance the weapon of inequality.

One of the major challenges to the low-income
families is both the indirect and the direct education.
The fees are free in conditions where the uniforms,
books, transportation and food become prohibitive.
This would mean that families would not risk
venturing in to the field of education because they
would have to focus on the short term survival
requirements. This can be coupled with forcing

children to work or take care of the siblings or even
come to the rescue of the family thus higher dropout.

On the contrary, richer families are better fitted to
take the crisis state. They might have a chance to
receive individual education or online learning
institutions or anything that can guarantee continuity
of learning. This creates an increasing divide between
the socio-economic students in which the poor
children are even further disadvantaged.

The social-economic  disparity is also
overlapped with the geographical disparities. The
rural and remote regions are less likely to have
sufficient education infrastructure and money to
cater to the need and in most cases can be more
hard hit by the conflict. Other problems that
children in this area experience are the lack of
education especially whereby there are casualties
in the transport systems.

In addition to that, the level of education is
determined by the socio-economic disparity. The
quality of schools offered to the less privileged
groups is also likely to be compromised by lack of
qualified teachers and learning materials as well as
simple facilities. This results in poor education
among the non-drop outs.

Additional impacts of the socio-economic
inequality in education are enormous in the long-
term. It is also linked to the fact that lack of quality
education limits the possibilities of social mobility,
continues the poor condition, and ruins the social
unity. This may add to the instability experienced in
societies that are affected by conflicts and it would be
difficult to emerge out of a conflict.

The remedy to the problem on socio-economic
inequality is full-fledged policies which lower
financial barriers to education. These could be by
way of conditional cash transfer programs, school
lunch programmes and subsidies of education
material. In addition, the government ought to invest
in the education systems in a way that they can not
only be affordable, but also of high quality to all
learners despite their background in the socio-
economic set up.

5. CRISIS-RESPONSIVE EDUCATIONAL
STRATEGIES

To meet the complex needs of conflict, educational
solutions that respond to conflicts have immensely
come up as necessary in keeping the learning process
going. They will be crafted as flexible strategies,
adaptable, and responsive to the context of short- and
long-term needs of the system say, both immediate
educational requirements and historical resilience of
the system. Based on the interdisciplinary learning,

SCIENTIFIC CULTURE, Vol. 12, No. 4, (2026), pp. 4224-4238



4231

DEEPTHI AMITH et al

crisis-responsive education focuses on inclusivity,
innovation and sustainability.

5.1. Alternative Learning Models

The alternative models of learning are key in
ensuring the continuity of learning in conflict
situations. These models are community-based
schools, non-formal education programmes,
accelerated learning programmes as well as mobile
classrooms. The main strength of them is that they
are flexible and therefore can continue with
education even without a formal infrastructure.

Community based education, say, exploits the
resources and knowledge available to build easy to
access learning setups. Classes could be done either
at one of the homes, in the community center or in
temporary shelters, which means that the travel to
the point may not be long-distance, and the safety
could be increased. The models also contribute to
community ownership and involvement which is
essential to the sustainability.

Out-of-school children have a chance to be re-
engaged in the process of learning through the non-
formal education programs. It is common that these
programs are designed based on simple literacy and
numeracy, and the skills in the life of the learners and
are designed to meet the needs that are specific. The
accelerated learning programs, especially, help the
children lacking some years of schooling to be able to
close the gap and join the formal schools.

Nevertheless, other models are not problem free
as well like quality, standardization, and recognition
problems. To make such programs effective, it is
important that they correspond with the national
curriculum and give access to formal education.

The Syrian crisis provides a strong example of
alternative learning models, where non-formal
education programs and accelerated learning
initiatives have been implemented to reintegrate out-
of-school children. These models demonstrate
flexibility —and adaptability in maintaining
educational continuity in displaced populations.

Table 2: Crisis-Responsive Learning Models.

Category Indicator Alternative (%) Digital (%) Remarks
Access Coverage 50-70 30-60 Alt better in low-tech
Flexibility Adaptability 80-95 70-85 High adaptability
Infrastructure Dependency 20-40 10-30 Low dependence
Cost Efficiency 40-60 50-70 Alt cheaper
Participation Community 70-90 30-50 Community strong
Continuity Learning 60-80 50-75 Both effective
Transition Formal entry 50-70 40-60 Alignment issue
Quality Standardization 40-60 50-70 Digital better
Scalability Expansion 60-75 75-90 Digital scalable
Digital Access Devices 20-40 30-60 Constraint
Teacher Training Requirement 40-60 60-80 Higher for digital

Percentage (%)
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Figure 2: Crisis-Responsive Learning Models.

5.2. Digital and Remote Learning

The wuse of digital and remote learning
technologies has become a salient crisis-sensitive

approach, especially in the situations when the
physical access to schools is restricted. These sources
of educational content have been facilitated online,
mobile applications, radio, and television shows to
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educate learners in conflict-affected regions.

Digital learning has a number of merits such as the
ability to reach the dispersed populations, flexibility
and scalability. It also facilitates individual learning
and access to numerous learning materials. Remote
learning may be an essential alternative to schooling
in the times of crisis, like armed conflict or
pandemics.

The success of digital learning is, however, limited
by the digital divide. Access to devices, the internet,
and electricity is still skewed with most of it being in
the low-income areas and conflict areas of operation.
The gender difference also affects access to
technology with girls usually experiencing low
access to digital equipment.

Secondly, online education implies a certain
degree of digital literacy of both the students and
teachers. Technology-based education has a massive
potential that cannot be fully discharged without
proper training and support. Thus, digital learning
entrepreneurs should invest in infrastructure,
capacity-building, and access inclusiveness in order
to make use of digital learning in crisis settings.

5.3 Psychosocial Support

Psychosocial support Psychosocial support is an
inherent part of a crisis-responsive education, which
focuses on the emotional and psychic concerns of
conflict-affected learners. As has been mentioned
above, violence and instability might have serious
consequences on the mental health of children
starting with their learning capabilities.

Psychosocial support is incorporated in learning
programs by establishing supportive and safe
learning settings, the encouragement of social-
emotional learning, and counseling services should
be accessible. The role of teachers in this process
turns out to be the main point of contact of a student,
as they often have the first contact with students.

The teaching practices inspired by trauma are
necessary to understand and address the needs of the
affected learners. Some of these practices are a sense
of safety, creation of good relationships and
promotion of expression of emotions. Group
exercises, peer support and artistic expression
(through art and telling stories) can also be helpful in
healing and resiliency.

Although it is critical, a lack of sufficient resources
is common in conflict environments especially when
it comes to psychosocial support. Implementation
can be impeded by a shortage of trained
professionals, non-favored cultural stigma towards
mental health, and competing priorities. It is
important therefore that psychosocial aspects in

education systems are strengthened to produce
holistic outcomes of learning.

In Gaza, psychosocial support has become a
central component of education due to widespread
trauma among students. Schools integrate
counseling, social-emotional learning, and trauma-
informed teaching practices to address the
psychological effects of prolonged conflict.

5.4 Teacher Training and Support

The success of crisis-responsive education is
dependent on teachers. When pursuing their work,
they have to cope with many difficulties, among
which are higher working loads, a lack of resources
and personal trauma. The teachers thus need
support to ensure the standard and durability of
schooling.

They should supply teachers with the knowledge
of adapting the curricula, handling diverse and often
overcrowded classes, and the consequences of
meeting psychosocial needs of students. This
involves gender sensitivity and training on inclusive
education and use of trauma informed pedagogy.

Teachers need proper financial and institutional
help besides professional development. Motivation
and retention could be improved by paying the
salaries on time, providing teaching materials, and
enabling the peers to cooperate. Most of the teachers
in conflict regions still serve in very harsh conditions,
which portrays their strength and attachment to
students.

Moreover, the relevance and effectiveness of
educational interventions may be enhanced by the
inclusion of teachers into decision-making. The local
contexts that they have first hand knowledge about
offer them insights about the needs and challenges of
the learners.

6. POLICY FRAMEWORKS
INTERNATIONAL INITIATIVES

AND

Education in conflict-based environments is both
a pedagogical issue as well as a governance, policy-
coordination and global collaboration issue. Policy
frameworks and international actions are very
important in continuity, equity, and quality of
education in scenarios where national systems are
weakened or fragmented. Such structures offer
normative directions, mobilization of resources and
coordination of activities across governments,
international and non-governments and local
communities. As a social science, they also
demonstrate wider power and institutional abilities,
and international priorities that dictate educational
responses to emergency cases.
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6.1. Global Governance and Education in
Emergencies (EiE)

The global systems of governance have taken
center stage when it comes to meeting the
educational demands of the children and young in
conflict zones. Education in Emergencies (EiE) has
become a specific area of the humanitarian and
developmental discourse; it focuses on the right to
education in the most unfavorable conditions. EiE
plans are guided by the achievement of ensuring
education is never a secondary issue but rather an
integrated part of emergency response.

EiE policies and programs are mostly influenced
by international organisations like the UNESCO,
UNICEF, the World Bank and other agencies of the
United Nations. These institutions offer technical
know-how, finance and coordination platforms
through which large scale educational interventions
are feasible. They also play a role in creating global
agendas e.g. inclusion of education in the Sustainable
Development Goals (SDGs) specifically Goal 4 which
is inclusive, equitable quality education.

One of the most important participants of the EiE
landscape is Inter-Agency Network of Education in
Emergencies (INEE), about which is a worldwide
platform of practitioners, policymakers, researchers,
and donors to work together. INEE has come up with
the well-known Minimum Standards of Education in
crisis which entailed a complete outline of how to
secure access, quality, and responsibility within
crisis-stricken  education  frameworks.  These
standards address issues like participation of
community, instruction, and learning, teacher
assistance and policy integration.

The importance of such structures is that the
principles and standards are set based on which the
different contexts can be established. These
standards can be used to provide advice on how to
design and execute effective interventions in
situations where national education systems are
destabilized or dysfunctional. They also help in
coordinating various stakeholders with each other
and eliminate the duplication of efforts and
maximization of resource utilization.

Nonetheless, there are no problems that imply
that global governance in EiE is unchallenged. The
distance between the global structures and the local
reality is one of the most significant criticisms. The
standardized guidelines might not be able to take
into consideration the cultural, political, and socio-
economic peculiarities of various conflict settings in
all aspects. Also, the issue of outside funding and
actors in a foreign country may at times compromise
local ownership and sustainability.

The other dilemma is the disintegration of the
governance structures. Several agencies and donors
tend to work at the same time hence there is overlap
in the mandate and there is competition in terms of
resources. This may lead to lack of efficiency and
irregularities in implementation of the program.
Enhancing coordination procedures and
encouraging context-abiding strategies are thus
necessary in enhancing the functionality level of
global governance regarding EiE.

6.2. Safe Schools Declaration

Safe School Declaration is an immense initiative in
the global arena to guarantee that education is not
subjected to armed conflict. It is a political initiative,
which was initiated in 2015, and it was endorsed by
many countries in order to protect students, teachers,
and educational institutions in case of war. The
statement emphasizes treating education as a safe
area where violence and use of military are not
involved.

The essence of these is that through the Safe
Schools Declaration, governments are urged to
enforce the Guidelines on the Protection of Schools
and Universities in case of Armed Conflict to be used
by the military. These recommendations offer
practical suggestions concerning the minimization of
the utilization of educational facilities by the military
forces and, thus, the low risk to be attacked and the
safety of both learners and teachers.

Accountability and collection of data are also an
stress in the declaration. It urges states to observe and
report any attacks against education, which make it
more transparent and allows making policies based
on evidence. This is more when there is lack of
quality information especially in conflict areas,
where underreporting is usually rampant.

The Safe Schools Declaration can be discussed in
terms of social science as a normative change in the
perception of education in conflict. The education has
been able to gain recognition as a basic right, and an
important aspect of humanitarian protection instead
of being considered a peripheral issue. The unlimited
and secure access to education does not only endorse
the personal growth, but also, it serves the social
stability and peacebuilding.

The adoption of the Safe Schools Declaration is
subject to a number of challenges although its
importance is not limited. Not every country has
signed the declaration and even where nations
committed to it, there are different degrees of
enforcing the declaration. Poor governance systems
and perpetual violence in most conflict zones restrict
the ability of states to establish protective
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mechanisms with a lot of effectiveness.

Besides, the declaration does not complicate non-
state armed groups, which play a crucial role in the
modern conflicts. This makes it difficult to guarantee
compliance and points to the necessity of wider
engagement measures that would bring the sides of
the conflict to the table. The integration of the
principles promoted in the declaration in the national
legislation, advocacy and its increase of awareness
are the key steps that should be taken in order to
make the declaration more powerful.

6.3 Role of NGOs and Local Communities

Non-governmental organizations (NGOs) and
local communities represent the key players in the
process of delivery of education in crisis-affected
areas and in most cases, they serve as the main
providers of educational services when the state
systems lack capability to operate. Their work is
described as flexible, innovative and understanding
of the local context.

Non-Governmental ~Organizations like the
international rescue comment, Norwegian refugee
council, and Save the Children have considerable
experience in executing EiE programs. They offer
various services such as building of temporary
learning areas, training of teachers, curriculum
development and psychosocial assistance. They are
the inseparable players in crisis response because of
their capacity to mobilize resources bsr"\ @ and work
in a harsh environment.

The local non-governmental organizations
(NGOs) and community based organizations, in its
turn, provide the presence of contextual knowledge
and cultural sensitivity that is vital in the success of
educational interventions. They are frequently in a
better position to interact with communities,
generate trust and support certain needs. Wellness
participation in education-education in the form of
school management committees parent- teacher
association and volunteer programs means better
accountability and sustainability.

Flexibility is one of the most important
advantages of NGO-led and community-based
strategies. The institutional structures in such
changing and unstable conflict situations can prove
incapacitated. The NGOs and the local actors can
modify their programs rapidly, implement new
solutions, and even reach marginalized population
groups which otherwise would not be reached.

The dependency on NGOs, however, is also
something to think on. Sustainability of interventions
is one of the issues. Most NGO-initiated programs
are project based and rely on external sources of

funds which may be not predictable. The programs
can be terminated in the circumstances when funding
periods come to an end, and the gaps in the
educational provision emerge.

The other issue is that it can lead to the
fragmentation of the education systems. This
proliferation of the various programs, curriculum,
and standards may create inconsistencies and may
hamper the assimilation of the learners into the
formal education systems. Management
coordination with the national authorities and
alignment with national education policies is thus of
paramount importance.

Moreover, theneed to involve the community is
important, but it should be all-inclusive and fair.
Community-based power relations can impact the
decision-making process and discriminate against
some groups of people, including women, minorities,
or individuals with disabilities. The participatory
and inclusive structure of governance can be seen as
the way to overcome these challenges.

7. CASE STUDIES

The analysis of particular areas with conflict to
understand how crisis-responsive education is
conducted in practice will offer more substantial
information. The case studies emphasize the
uniqueness of the dilemmas in contexts as well as
showcasing new kinds of approaches that have
developed to maintain learning. As was seen in Syria
and Gaza as well as Sudan, the challenges of political
instability, displacement and lack of resources
influence educational responses, but also add
insights to the strength of communities and
institutions to maintain access to education.

7.1. Syria and Refugee Education

Since its onset in 2011, the Syrian conflict has
caused one of the greatest refugee crises in the recent
historical times wherein millions of people have been
displaced at both local and international levels. Large
populations of refugees in the neighboring countries
like Lebanon, Jordan, and Turkey have put a lot of
pressure on the education systems of these countries.
In the case of Syrian children, displacement has been
characterized by disrupted education which in many
cases has overstretched to a number of years.

Integration of the Syrian students into the host
country systems has been one of the greatest
challenges in refugee education. Language,
curriculum and certification structure differences
have resulted in barriers to entry and promotion. As
an example, in Turkey, the change in instruction
medium of Arabic to Turkish has been a challenge to
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several students. The same was the case in Lebanon
and Jordan where they were introducing the system
of schooling by providing the option of the students
to gather in the morning and those in the afternoon
because students are refugees. Although this method
increased access, it also created less time and
beleaguered resources.

Nevertheless, innovation in crisis-responsive
education has also been a major event in the Syrian
case despite these problems. NGOs and international
organizations have worked with governments to
develop non-formal education programs, accelerated
learning programs and psychosocial support
programs. Online education and hybrid learning
systems have been implemented to take care of the
children who cannot study in formal schools. Also,
community education based programs have been
vital towards offering quality flexibility and
culturally important learning opportunities.

Other interesting features include the focus on
certification and recognition of learning. They have
tried to provide access to non-formal education
programs that are based on national curricula
allowing students to become members of formal
systems. Nevertheless, there are still gaps in the
continuity and quality assurance especially among
the older children and teens who have failed to
attend a long time to school.

Allin all, the case of Syria is critical of the value of
organized international reaction, aid of the host
nations, and creative models of delivery in meeting
education  requirements of the displaced
communities.

7.2. Gaza Strip

Gaza Strip is an instance of a long term conflict, in
which a series of violence has grossly caused
disruptions to education systems in the region.
Continuous military increases, destruction of
infrastructure and movement restrictions have left
the country to operate in the climate of consistent
uncertainty, which impacts access to as well as the
quality of education.

Physical destruction of educational infrastructure
is one of the most ill-timed issues in Gaza. During
wars, schools are usually destroyed and this hinders
the process by which the schools are rebuilt due to
lack of resources and limiting movement of
materials. Consequently, most schools are running
larger than can be handled where overcrowded
classes and alternative two or three shift systems are
the order of the day.

Besides  the infrastructural issues, the
psychological effects of the conflict on the students

and teachers, are especially severe in Gaza. Children
would be subjected to a lot of violence, loss, and fear
and this has a great impact on their learning
capacities. Schools are not a place where such
pressures can be evaded, despite being the places of
stability. Developing psychosocial support as part of
the educational programmes has thus become one of
the key attractions of crisis-responsive strategies in
the area.

Gaza has shown so much resilience in terms of
discontinuation of education despite these
adversities. The great importance that is placed on
education by the Palestinian society has led to high
attendance at the expense of unfavorable
circumstances. International agencies, especially the
UN agencies have been important in assisting the
education system with funding, rehabilitation of
infrastructure and also training teachers.

New methods, including distance learning and
working in online platforms, have also been
considered, particularly how they may be applied in
a time of heightened conflict or school shut-downs.
These efforts have however been limited by lack of
electricity, internet connectivity as well as
technological resources.

The example of Gaza underlines intricacies of
providing the educational process in the disputable
environment when the urgent humanitarian issues
occur in the intersection with the developmental
problems. It also demonstrates the importance of
psychosocial support and the community strength in
supporting the education systems.

7.3. Sudan

This frequent conflict in Sudan has led to massive
humanitarian disasters, as millions of children have
been displaced, poor, and basic services such as
education disrupted. Educational disruption in
Sudan is massive and a significant number of school
going children is out of school.

The failure of educational infrastructure and the
government system is one of the major problems of
Sudan. Lots of schools have been destroyed,
occupied or closed as a result of lack of security.
Educationists have been displaced or cannot work
under bsbb unsafe conditions and no salaries. This
has caused serious shortage of educational staff and
facilities.

The displacement is one of significant influences on
education in Sudan. The IDPs are usually in danger of
living in camps or informal settlements where
education is either scarce or non-existent. In instances
where education facilities are on hand, they mostly
come in temporary and under-equipped premises.
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Situation is aggravated by economic hardship.
The extreme poverty families can fail to pay school
fees or they can use children to earn money. The
result of this is like in any other conflict situation,
with the already weak experiencing elevated rates of
dropout and decreased participation.

Although this has been the case, humanitarian
organizations and the local communities have tried
to offer alternative education opportunities. Non-
formal education programs, community-based
schools, and temporary learning halls have been
created so as to meet displaced children.
Nevertheless, all such efforts are considerably
limited in sizes, quality, and sustainability.

The Sudanese case demonstrates that there are
dire outcomes of long-term conflict on the education
systems and shows that there is a necessity to
implement interventions that are both short and
long-term to resolve both immediate and structural
issues.

8. CHALLENGES AND LIMITATIONS

Although education has gained more attention as
important element of humanitarian response, crisis-
responsive education is still associated with a variety
of challenges and constraints. Inadequate and
sustained funding is also one of the greatest
problems. Among humanitarian aid, education
usually gets a relatively few resources when
compared to other sectors of food, shelter, and health.
This financial shortage contributes to the size and
quality of educational interventions.

Another key challenge is coordination among the
stakeholders. Various stakeholders, such as the
governments, international agencies,
nongovernmental  organizations, and  local
population, have a part in the provision of education
in conflict regions. In absence of proper coordination
mechanisms, the efforts may not be totally
coordinated and as a result there will be duplication,
inefficient services and gaps in service delivery.

Failure to have reliable data also impacts
negatively on planning and evaluation. In war zones,
collection of data is normally a challenge because of
insecurity, displacement and poor institutional
capacity. This leads to the fact that not much
evidence exists regarding the effectiveness of various
educational interventions, and it is difficult to create
evidence-oriented policies.

The other limitation is the short-term nature of most
of the interventions. Humanitarian actions are tailored
to the short-term needs and only mild attention is given
on rebuilding the system in the long-term. This may
lead to short term remedies, which would not add value

to the development of sustainable education. The issue
of making the connection between emergency actions
and the development of the long-term is thus a pressing
concern.

Lastly, the problem of equity and inclusion is not
tackled properly. There are still hurdles to education
to marginalized groups such as the girls, children
with disabilities, and those of low socio-economic
status. To make sure that crisis-responsive strategies
are inclusive and equitable in their effects is of the
essence in accomplishing meaningful impacts.

9. FUTURE DIRECTIONS

To proceed, we need to have more context-specific
and evidence-based methods of crisis-responsive
education. Further investigation must also be
directed at conceptualizing the special issues and
possibilities in varying conflict environments,
instead of working with abstractions. This
necessitates spending in data gathering, tracking and
assessment mechanisms capable of providing useful
and feasible insights.

There is also a necessity to collaborate
interdisciplinarily. The problems of education in
conflict zones are quite intricate and demand the
insights of several disciplines, such as sociology,
psychology, political science, and economics.
Through such cooperation better and more
comprehensive solutions can be realized.

The other direction that is important is the
inclusion of technology and being more sustainable
with technology. Although digital learning has great
potential, there should be initiatives to overcome the
digital divide so that all should be given the
opportunity to access it. This involves investments in
infrastructure, training as well as localized content
development.

It is also important to strengthen local power and
ownership. Relevance and sustainability of educational
interventions can be facilitated by empowering the local
communities, teachers, and institutions. This is not only
in providing the resources but also participatory
decision making processes.

Lastly, humanitarian and development must be
brought closer to each other. The only way to bridge the
gap between emergency response and sustainable
development is to invest long term and make education
systems resistant so that, in the event of disaster the
infrastructure can respond and rebuild.

10. CONCLUSION

Education associated with crisis response is one of
the crucial parts of the work aimed at overcoming the
problem of the children and the youth in the conflict
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zones. It is clear that as this review has illustrated,
conflict is a significant destabilizer of education
systems causing increasing inequalities in society
and complex obstacles of learning. Simultaneously, it
has also triggered the emergence of new approaches
and cooperation systems that would guarantee the
continuity of education.

Through adopting social science views,
policymakers and practitioners will have a greater
comprehension of the contextual and structural
issues that influence experiences in education during
a crisis situation. By way of this, more efficient and
inclusive interventions as well as context-sensitive
interventions are designed.
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