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ABSTRACT 

Parents’ perceptions regarding their children with learning difficulties (LD) being bullied are very important. 
That is because the more aware parents are of school bullying, the more capable they will be of supporting their 
children and helping them overcome instances of bullying. The key objective of this study is to quantitatively 
examine the perceptions of Saudi parents of children with LD towards bullying inflicted upon their children in 
school. This study employed a descriptive-analytical approach. The study tool was distributed to a sample of 
162 parents of children with LD. A developed survey was carried out, and several analytical tests were 
performed to gain insight into parents’ perceptions of school bullying targeted towards children with LD. The 
findings indicate that parents rate their children being bullied at school moderately overall the survey and its 
four domains. The results revealed no significant differences in the mean sample responses among parents' 
perceptions based on their age or level of education. Overall, the survey and its domains (except for 
psychological school bullying) show a significant difference in the mean sample responses among parents' 
perceptions of their children being bullied and parents' gender in favor of fathers. In conclusion, the findings 
indicated that school bullying is commonplace in Saudi Arabia, and parents consider it to be moderate. 
Moreover, the findings revealed that the parents’ genders influence parents' perceptions of bullying targeted 
towards their own children. 
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1. INTRODUCTION   

In 1963, Samuel Kirk from the United States 
suggested that the ‘learning difficulties’ be accepted 
by researchers and families alike. Students with 
learning difficulties (LD) can be defined as those who 
have a deficiency in at least one basic psychological 
process, which manifests in their ability to read, 
write, spell and carry out mathematical processes. 
This does not include learning difficulties caused by 
other disabilities or cultural/ economic deprivation 
(Al-Sartawi et al., 2018). Fletcher et al. (2019) carried 
out an intelligence test (IQ) and a standardized 
achievement exam for reading, writing, and 
mathematics to assess LD in students. The results of 
these two tests revealed a considerable difference, 
indicating the potential for an average or above-
average intellect that did not show up on the 
achievement assessments. 'Diagnostic Tests for 
Students with Learning Difficulties in Arabic 
Language and Math in Elementary Schools' was 
employed as a standardized achievement exam in 
Saudi Arabia (General Administration of Special 
Education & General Administration of Evaluation & 
Quality of Education, 2016). Although students are 
permitted to use resource rooms for specific subjects, 
they are generally expected to attend other classes in 
mainstream settings with their classmates. Al-
Sartawi & Al-Sartawi (2017) estimate that 5-7% of 
students in elementary schools are likely to have LD, 
with boys having a higher probability than girls. 

Menesini and Salmivalli (2017) explain that school 
bullying is a significant issue that has harmful 
impacts on young children in schools across the 
globe. Bullying is regarded as a behavior that is 
distinctly different in schools. It is a behavior carried 
out with the intention of upsetting other people, 
either directly through verbal or physical abuse or 
indirectly through social exclusion (Abualdear, 
2018). Norwegian researcher Dan Olweus first 
discussed the topic of school bullying in 1978, which 
marked the true birth of the idea (Olweus, 1978). 
After that, countless studies on the topic were 
conducted all over the world. Olweus defined the 
term bullying as when “a student is targeted or 
victimized and exposed, repeatedly and over time, to 
negative actions by one or more other students” 
(1993, p. 9). This study uniquely developed a survey 
specific to parents of students with LD in elementary 
schools. The research is one of the few studies that 
have investigated parents' perception of their 
children with LD in elementary school being bullied. 
This study provides an understanding from the 
social point of view regarding bullying in Saudi 
Arabia from parents' perspective and how the 

existence of parents’ gender, age, and educational 
level could impact parents’ perceptions. 
Understanding parents’ perceptions consider as 
important point to introducing interventions to 
increase parents’ awareness of school bullying and 
provide support to their children with LD. Little is 
known about all types of bullying in the Arabic 
cultural context; therefore, this study adds to the 
knowledge base of school bullying specifically 
among students with LD which existing in various 
types of cultural contexts. 

2.. LITERATURE REVIEW  

Bullying does occur amongst typical students in 
school environments, students with physical or 
special health needs (and those with developmental 
or behavioral disorders) are more likely than average 
students to experience bullying and become victims 
(Twyman et al et al., 2010). Rose et al. (2011) reviewed 
more than thirty studies and found that more than 
50% of students with LD are targeted as a victim 
more than others without LD. According to data 
published in 2021, bullying affects 16.3% of these 
students. In comparison to typical students, those 
with special educational needs and LD find it more 
difficult to participate socially in class and have 
lower levels of social skills to prevent themselves 
from becoming victims. In turn, this can put them at 
a higher risk of experiencing bullying (Rose & Gauge, 
2017; Berchiatti et al., 2022; Ezati Babi & Mikaeili, 
2022). Students with LD experience low self-esteem 
and academic challenges, which makes them 
vulnerable to bullying.  

There are several theories which attempt to 
explain school bullying. The first theory to note here 
is the Social Learning Theory, which focuses on 
familial traits and holds that children learn to bully 
others through observation and imitation (Baldry, 
2003). Nonetheless, victims of bullying at school are 
likely to have low self-esteem and poor social skills 
(Rose & Gauge, 2017). Additionally, those who 
experience high levels of control or lack of parental 
love may be bullies or victims at school (Lereya et al., 
2013). The second theory to mention here is the Social 
Cognition Theory, which holds that bullying is 
characterized by a person's insufficient response to 
and negative processing of social information (Crick 
& Dodge, 2001). Furthermore, children's traits and 
characteristics impact their chances of becoming 
bullies or victims at school. Students who bully 
others often don't take pride in their academic 
accomplishments and express their emotions in 
distorted ways in response to the anguish that results 
from practicing incorrect feelings of shame, whereas 
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victims frequently engage in such behavior higher 
than bullies (Morrison, 2002).  

In school environments, students with LD may 
experience many forms of bullying. Bullies 
specifically target their victims to exert control over 
them and cause them bodily, psychological, and 
social harm. Bullying is a social, personal, and 
educational issue that poses a serious risk to the 
victim's development and the right to get an 
education in a safe school setting (Cook et al., 2010). 
Bullying that involves physical contact with the 
intent to physically harm another person includes 
hitting, batting, and destroying personal property. 
Verbal bullying refers to the verbal abuse of another 
person, such as mockery and the use of vulgar 
language. Social exclusion, watching other people's 
actions, and refusal to participate in activities are all 
examples of social control used against the victims of 
social bullying (Abualdear, 2018). Meanwhile, the 
key intention of psychological bullying is to mentally 
harm the victim. This can include making jokes about 
their race or looking at them sarcastically 
(Alsebeheen & Alqutah, 2013).  

There is no consensus in relevant literature 
regarding which type of bullying is most prominent 
in students with LD. Although some studies have 
found that psychological bullying was in the first 
order (Alrefaae, 2021), others have found that 
physical bullying is in the first order (Masaadah et al., 
2019; Abdualmajeed, 2014). Meanwhile, some 
researchers have found that verbal bullying is more 
prominent (Hassan, 2015;  ًWaked, 2016), while 
others believe that social bullying is the highest 
ranking (Alotaibi & Abujado, 2020). Some studies 
have revealed that bullying spreads faster among LD 
students at a moderate rate (Alsadee,2017; Muharam 
& Alabduallat, 2022), whilst others have found it to 
have a low rate (Masaadah et al., 2019; 
Abdualmajeed, 2014) and some have found it to have 
a high rate (Buanaani & Kwraat, 2019; Wiener & Mak, 
2009).  

Research evidence indicates that bullying is more 
prominent among male students with LD than their 
female counterparts (Buanaani & Kwraat, 2019; 
Hassan, 2015; Waked, 2016). Nonetheless, many 
studies have failed to identify any differences in the 
bullying of LD students based on gender (McHale et 
al.,2003; Swearer et al., 2012). Bullying is universally 
considered to be a new term in most countries 
around the world (Olweus, 1978; Olweus, 1993; 
Abualdear, 2018). In recent times, many studies have 
examined the topic of bullying from the perspectives 
of LD students (Twyman et al., 2010; Abdualmajeed, 
2014; Hassan, 2015; Ronksley-Pavia et al., 2019; 

Alrefaae, 2021), other studies have examined 
bullying in students with LD from the perspectives 
of teachers (Kokkinos & Antoniadou, 2013; 
Munro,2016; Baller et al., 2019; Berchiatti, 2022). 
Nonetheless, some research focused specifically on 
studies involving parents (fathers and mothers 
together) of LD children to obtain their opinions 
about their children being bullied at school (Sawyer 
et al., 2011; Khasawneh, 2020).  

It is more difficult to include both genders in a 
study given Saudi Arabia's status as a developed 
nation and the segregation of the education system 
between male and female students in schools. The 
researcher discovered two papers that had 
specifically examined bullying in students with LD, 
one of which focuses on male students (Alrefaae, 
2021) and the other on female students (Alotaibi & 
Abujado, 2020). There is also a dearth of research 
examining the perspectives of parents as two groups 
(mother and father), as well as the diverse outcomes 
of bullying among kids with LD generally. The most 
recent study on the topic examined the bullying that 
children with LD experience at school from their 
parents' perspectives, both collectively and 
individually (mother and father).  

3.. METHODOLOGY  

3.1. Instruments  

To develop item generation utilized in this study, 
the researcher conducted a comprehensive review of 
existing literature pertaining to social bullying, 
verbal bullying, psychological bullying and physical 
bullying in general, as well as those who have LD. To 
examine social bullying in general, surveys were 
reviewed (Koj, 2012; Alzhrani & Nassef, 2019; Reyes-
Rodríguez et al., 2021) and surveys developed 
particularly for students with LD (Olweus, 1996; 
Alotaibi & Abujado, 2020). Moreover, several studies 
have examined verbal bullying in general (Jan & 
Husain, 2015; Shea et al., 2016; Alzhrani & Nassef, 
2019; Reyes-Rodríguez et al., 2021) and others 
investigated it among students with LD (Kokkinos & 
Antoniadou, 2013; Klomek et al., 2016; Alrefaae, 
2021). Furthermore, (Glew et al., 2005; Mundbjerg 
Eriksen et al., 2012) examined psychological bullying 
among general students while other studies (Olweus, 
1996; Alrefaae, 2021) focus on students with LD. 
Finally, several studies have been reviewed 
regarding physical bullying among general students 
(Shea et al., 2016; Alzhrani & Nassef, 2019; Reyes-
Rodríguez et al., 2021) and other studies are related 
to students with LD (Olweus, 1996; Kokkinos & 
Antoniadou, 2013; Rose et al., 2015; Klomek et al., 
2016; Alotaibi & Abujado, 2020).  
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Based on this thorough examination, the 
researcher created the survey items for the current 
study, which were divided into four domains to 
reflect the many sorts of bullying that children with 
LD may experience. These domains are as follows: 
social bullying (1,2,3,5,6,7,9,19), verbal bullying 
(11,12,13,14,15), psychological bullying (8,18,20) and 
physical bullying (4,10,16,17). Thus, there are 20 
items in the survey, and each item is measured using 
a five-point Likert scale ranging from strongly agree 
to strongly disagree. The Likert scale involved 
strongly agree=5 with a score range (of 5-4.21=very 
high), agree=4 with a score range (of 4.20-3.41= high), 
not sure=3 with a score range (3.40-2.61=moderate), 
not agree=2 with scores' range (2.60-1.81=low) and 
strongly not agree=1 with scores' range (1.80-1=very 
low). The length of the duration was determined 
with 5-point Likert scale by calculating the rang (5-
1=4) and dividing it by the largest value within the 
scale to get the length of the rang (4 divide 5=0.8). 
Then, this value was added to the lowest value in the 
scale which is (1). If a participant selected strongly 
agree with each item, they received a score of 100, 
indicating that they had experienced significant 
bullying at school. On the other hand, if strongly 
disagree is selected for each item, the result is a score 
of 20, which indicates that the victim has experienced 
only mild bullying at school. All the items were 
written in upbeat language to show how bullying at 
school might affect students with LD from the 
parents' perspectives. The participants were also 
questioned for demographic data, including their 
age, education level, and gender. The survey's 
objective is explained in a cover letter that also 
explains the meaning of each rating the respondents 
assigned to the available items.   

3.2. Validity And Reliability 

The process outlined below was followed in this 

study to confirm that the survey tool was both valid 
and reliable. 

3.2.1. Face Validity  

After the survey was created in this study to 
explore parents' perspectives on their children with 
LD facing bullying in schools, ten specialists in the 
fields of psychology and special education were 
shown the survey items after they had been written 
in English according to their respective domains. 
These experts assessed the first draft of the survey in 
order to make sure that the items were relevant to the 
topic and that the survey was accurate. This data 
represented the content validity of the survey (Mason 
et al., 2020). The survey was then edited based on the 
comments made by these experts. The survey was 
subsequently translated into Arabic and revised for 
clarity by an Arabic proofreader. To ensure that 
every question had the same meaning in both 
languages, an Arabic-English version was sent to 
specialists in each language, and alterations were 
made based on their feedback. All the expert 
feedback was carefully considered and used to create 
the final survey in Arabic that would be distributed 
to forty-three parents of students with LD to confirm 
the survey's validity and reliability via a pilot study.  
The process outlined below confirms that the survey 
was both valid and reliable. 

3.2.2. Internal Validity and Consistency 

The internal consistency of the survey was 
evaluated by computing the correlation coefficient 
between each item and the sum of the scores for the 
relevant domains using the Pearson correlation 
coefficient. As presented in Table 1, the school 
bullying survey's Pearson correlation coefficient 
ranged from 0.729 to 0.904, indicating statistical 
significance for each of these correlations at the <.01 
level. 

Table 1: The Correlation Coefficient of Each Item with the Final Score of the Correlated Domain. 

Item 
Correlation 
Coefficient 

Sig Item 
Correlation 
Coefficient 

Sig 

1) Social School Bullying 3) Physical School Bullying 

1 0.806 0.000** 4 0.805 0.000** 

2 0.815 0.000** 10 0.864 0.000** 

3 0.823 0.000** 16 0.835 0.000** 

5 0.786 0.000** 17 0.825 0.000** 

6 0.862 0.000** 4) Verbal School Bullying 

7 0.765 0.000** 11 0.791 0.000** 

9 0.815 0.000** 12 0.841 0.000** 

19 0.729 0.000** 13 0.904 0.000** 

2) Psychological School Bullying 14 0.874 0.000** 

8 0.832 0.000** 15 0.773 0.000** 

18 0.880 0.000**    

20 0.892 0.000**    

Note: Significant **P >  0.01  
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The internal consistency of the survey was 
evaluated using the Pearson correlation coefficient, 
and the correlation coefficient between each domain 
and the overall survey score for bullying in schools 

was calculated. The Pearson correlation coefficient 
for the correlation between each domain ranged from 
0.902 to 0.930, as shown in Table 2. At level 0.01, all 
of the coefficients are statistically significant. 

Table 2: The Correlation Coefficient of Each Domain with the Final Score. 

Domain 
Correlation 
Coefficient 

Significant Level Domain Correlation Coefficient Sig 

SSB 0.903 0.000** PSB 0.930 0.000** 

PYSB 0.902 0.000** VSB 0.916 0.000** 

Note: Significant**p > 0.01, SSB = Social School bullying, PYSB = Psychological School Bullying, PSB = Physical School Bullying, 
VSB =Verbal School Bullying. 

3.2.3. Reliability 

For each item and domain, Cronbach's alpha 
coefficient was calculated to check the internal 
reliability of the survey. The survey's total alpha 
coefficient, which indicates high reliability, was 0.960 
according to the data. The alpha for the survey 
domains was 0.917 for social bullying (8 items), 0.825 
for psychological bullying (3 items), 0.852 for 
physical bullying (4 items), and 0.892 for verbal 
bullying (5 items) (Taber, 2018). These values indicate 
strong and high reliability for the survey domains.  

3.3. Sampling Process 

According to the Saudi Ministry of Education for 
Al-Kharj City (2022), there are 20 elementary schools 
that provide services for female students with 
learning difficulties (serving roughly 240 students) 
and 24 elementary schools offer a learning difficulties 
programme for male students (serving roughly 280 
students). Only students who have been identified as 
having difficulties in mathematics, reading or 
writing are accepted into these learning difficulties 
programmes and such identifications must be made 
based on the results of the Diagnostic Tests 
administered by the Saudi Ministry of Education 
(General Administration of Special Education and 
General Administration of Evaluation and Quality of 
Education, 2016). These 20 elementary schools for 
girls and 24 elementary schools for boys were 
approached and invited to participate in the pilot and 
main study. However, this was only done once the 
researcher gained approval for the study from the 

Ministry of Education in Al-Kharj. Male and female 
students from 20 and 17 elementary schools 
respectively responded and agreed to take part in the 
survey. All of children with LD in these elementary 
schools received the survey from their instructors in 
the resource rooms. These teachers instructed their 
students with LD to give the survey to their parents 
and then return it to them once it has been completed. 

3.4. Participants 

The participants involved in the pilot study came 
from five male schools and four female schools. Pilot 
studies are effective, statistical ways to determine the 
reliability and validity of a questionnaire tool. Once 
the pilot study has been conducted and relevant 
modifications have been made, the tool can be shared 
with other schools for the main study. The survey 
was provided in paper format to all students with LD 
as part of the main study, and they were asked to give 
it to their parents for completion and return it to their 
teachers. Altogether, thirteen female schools and 
fifteen male schools participated. In total, 104 surveys 
were distributed to the 13 female schools (with 90 
returned), and 117 surveys were distributed to the 15 
male schools (with 97 returned). Of these, 82 were 
completed by mothers (thus generating a response 
rate of 78.8%) and 80 were completed by fathers 
(generating a response rate of 68.3%) of students 
from the female and male schools, respectively. The 
demographic information for participants in the 
main study can be seen in Table 3. 

Table 3: Demographic Information for the Main Study (N=162). 
Variable  Category Frequency Percentage  

Gender 
Father 80 49.38 

Mother 82 50.61 

Age  

Below 28 16 9.87 

28-45 129 79.62 

More than 45 17 10.49 

Education Level  

High school and below 64 39.50 

Bachelor’s degree 78 48.14 

Graduate study 20 12.34 
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3.5. Research Questions 

1. What is the level of school bullying and its 
domains for students with LD in elementary 
schools from their parents' perspective?  

2. Are there any statistically significant 
differences in level of school bullying and its 
domains for students with LD according to 
their parents' age, education level, and gender?  

3.6. Data Analysis  

To analyze the gathered data and address, the 
IBM® SPSS® v. 23.0 software was employed. In turn, 
this enabled the research questions to be addressed. 
Moreover, any duplicated answers and outliers were 
removed. Responses were also eliminated if parents 
selected one response for all the questionnaire items 
and if the parents failed to complete the survey items. 
As a result, 25 response surveys were eliminated, and 
162 full surveys were examined using proper 
statistical techniques. First, descriptive statistics 
describe the main study sample using frequencies 
and percentages. The means, standard deviations, 
and score values were then calculated based on the 

parents' ratings of each item throughout the four 
domains. This was completed for each domain 
separately, and for the VSBS as a whole. Secondly, a 
Mann-Whitney test was performed on the 
independent sample to see whether there were any 
differences between mothers and fathers in each of 
the four domains. To investigate differences between 
fathers and mothers in the VSBS, independent 
samples t-tests were carried out. Moreover, the 
Kruskal-Walli’s test was then used to compare the 
differences in age and educational level between the 
four domains separately and collectively.  

4. RESULTS 

4.1. The Level of School Bullying and Its 
Domains for Students with LD In Elementary 
Schools from Their Parents' Perspective 

Mean scores and standard deviations were 
applied based on the study sample estimation to 
investigate students with LD level of school bullying 
based on their parents' perspective; table 4 shows 
these levels. 

Table 4: Means, SD, And Levels of Cognitive Awareness of the Participants. 

Domains Items Mean 
Standard 
Deviation 

Level 

Verbal School bullying 
11. Other students make negative comments about my 

child’s grades. 
3.44 0.885 High 

 12. My child has been threatened by other students. 3.07 1.010 Moderate 

 13. Students often curse my child. 3.31 0.928 Moderate 

 14. My child is often called stupid by other students. 3.48 0.790 High 

 15. Students make fun of my child. 3.35 0.880 Moderate 

 Mean of the domain  3.33 0.704 Moderate 

Physical School 
Bullying 

4. My child has been hit by other students 3.14 0.962 Moderate 

 10. My child is being pushed by others 3.39 0.986 Moderate 

 
16. Other students impede my child when he/she is 

walking 
3.25 0.899 Moderate 

 17. Students start quarreling with my child for no reason 3.32 0.988 Moderate 

 Mean of the domain 3.27 0.768 Moderate 

Psychological School 
Bullying 

8. My child has received threatening messages from 
students 

2.64 0.988 Moderate 

 18. A student has frowned at my child. 2.65 0.993 Moderate 

 20. My child is often ignored by other students. 2.80 0.904 Moderate 

 Mean of the domain 2.70 0.624 Moderate 

Social School Bullying 1. Some students do not allow my child to play with them 3.54 0.757 High 

 
2. Students deliberately distance themselves from my 

child. 
3.14 0.848 Moderate 

 3. My child has no friends in the class. 3.31 0.860 Moderate 

 
5. Students purposefully interrupt my child when he/she 

is talking. 
2.85 1.067 Moderate 

 6. Students do not listen to my child. 3.32 0.839 Moderate 

 
7. Other students prevent my child from joining their 

groups. 
3.06 0.872 Moderate 

 
9. My child deliberately distances themselves from some 

students. 
2.89 0.984 Moderate 

 19. My child feels lonely. 3.06 0.976 Moderate 

 Mean of the domain 3.15 0.641 Moderate 

Overall  Mean for School Bullying Survey  3.11 0.557 Moderate 
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Table 4 shows the level of school bullying among 
students with LD in elementary schools from their 
parents' perspective. The overall mean for the level of 
school bullying in the study sample reached 3.11, and 
the domains' mean ranged between 3.33-2.27, which 
indicates a moderate level. Meanwhile, the arithmetic 
averages for the items on the level of School bullying 
in the same sample ranged between 3.54-2.64, which 
presents moderate level. The item 'Some students do 
not allow my child to play with them' came in first 
place and showed an average level with a mean of 
3.54. Additionally, the item “My child is often called 
stupid by other students'' came in second place, with 
a mean of 3.48 at a high level. On the other hand, the 
item “My child has received threatening messages 
from students” revealed students’ lowest mean 
score, with a mean of 2.64 at a moderate level.  

4.2. Any Statistically Significant Differences in 

Level of School Bullying and Its Domains for 
Students with LD According to Their Parents' 
Age, Gender, And Educational Levels, Are 
Shown as Follows: 

4.2.1. Results Related to Age:  

According to the age variable, Chi- Square were 
employed, and the Kruskal-Walli’s test was used to 
statistically analyze the results to measure the level 
of overall school bullying and its related domains 
among students with LD from their parents' 
perspective, table 5 shows the results. As indicated in 
Table 5, the Chi- Square ranged between 0.459-1.696, 
which is statistically non-significant at the 
significance level (0.05). Thus, there were no 
statistically significant differences in the level of 
school bullying and its related domains for students 
with LD based on their parents' age.  

Table 5: The Kruskal-Walli’s Test to Identify Differences According to Age. 
Domain  Age N Mean Rank Chi-Square Sig 

Social School bullying 

Below 28 16 78.03 

0.459 0.795 29-45 129 81.03 

More than 45 17 88.29 

      

Psychological School 
Bullying 

Below 28 16 70.66 

1.696 0.428 29-45 129 83.86 

More than 45 17 73.76 

      

Physical School Bullying 

Below 28 16 69.19 

2.326 0.313 29-45 129 81.39 

More than 45 17 93.91 

      

Verbal School Bullying 

Below 28 16 72.47 

1.105 0.576 29-45 129 81.56 

More than 45 17 89.56 

      

School Bullying Survey 

Below 28 16 70.81 

1.640 0.440 29-45 129 81.48 

More than 45 17 91.74 

4.2.2. Results Related to Gender 

A Mann-Whitney test was carried out to find out if 
there are any statistically significant differences in 
the level of school bullying and its domains for 
students with LD according to their parents' gender. 
According to Table 6, the findings highlighted a 
statistically significant difference in Social School 
bullying (Z=-2.330, P=0.020 significant at 0.05), 

Physical School Bullying (Z=-3.251, P=0.001 
significant at 0.01), and Verbal School Bullying (Z=-
2.167, P=0.030 significant at 0.05) based on parents' 
gender, in favor of fathers who are rated the previous 
three domains more highly than mothers. 
Nonetheless, no statistically significant difference 
could be identified in Psychological School Bullying 
(Z=-1.895, P=0.058) based on parents' gender. 

Table 6: The Mann-Whitney Test to Identify the Differences Among the Survey's Domains According to 
Gender. 

Domain Gender MR Sum of Rank Mann-Whitney Z Sig 

Social School Bullying 
Father 90.17 7213.50 

2586.500 -2.330 0.020* 
Mother 73.04 5989.50 

Psychological School 
Bullying 

Father 88.46 7077.00 
2723.000 -1.895 0.058 

Mother 74.71 6126.00 
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Physical School Bullying 
Father 93.54 7483.50 

2316.500 -3.251 0.001** 
Mother 69.75 5719.50 

Verbal School Bullying 
Father 89.55 7164.00 

2636.000 -2.167 0.030* 
Mother 73.65 6039.00 

Arithmetic means and standard deviations were 
extracted according to the gender variable. Further, a 
t-test was employed to statistically analyze the 
results for independent samples related to the level 
of overall school bullying among students with LD 
from their parents' perspective. The Independent 
Samples T-test was used for the gender variable 
because it is the most suitable statistical tool for 

comparing the arithmetic means between two 
independent groups (males and females), as it 
measures the significance of the differences between 
them in a quantitative dependent variable (Akpan& 
Clark, 2023). Table 7 shows the results of the t-test 
revealing that the t-value reached 0.003, a statistically 
significant value at a significant level of 0.01.  

Table 7: The Independent Sample T-Test Employed to Highlight the Differences Among the Survey According 
to Gender. 

All Domains Gender Mean Standard Deviation T-test Sig 

School Bullying 
Survey 

Father 3.24 0.500 
3.063 0.003** 

Mother 2.98 0.582 

4.2.3. Results Related to Educational Level 

According to the educational level variable, Chi- 
Square was employed, and the Kruskal-Walli’s test 
was used to statistically analyze the results to 
measure the level of overall school bullying and its 
related domains among students with LD from their 

parents' perspective, table 8 shows the results. As 
indicated in Table 8, the Chi- Square ranged between 
0.901-3.335, which is statistically non-significant at 
the significance level (0.05). Thus, there were no 
statistically significant differences in the level of 
school bullying and its domains for students with LD 
based on their parents' educational level.  

Table 8: The Kruskal-Walli’s Test to Identify Differences in Terms of Educational Level. 

Domain Education N 
Mean 
Rank 

Chi-Square Significant 

Social School 
bullying 

High school and below 64 88.58 

1.806 0.405 Bachelor’s degree 78 76.47 

Graduate study 20 85.41 

Psychological School 
Bullying 

High school and below 64 90.65 

0.901 0.637 Bachelor’s degree 78 79.94 

Graduate study 20 80.55 

Physical School 
Bullying 

High school and below 64 93.10 

2.077 0.354 Bachelor’s degree 78 76.99 

Graduate study 20 83.38 

Verbal School 
Bullying, 

High school and below 64 79.50 

3.335 0.189 Bachelor’s degree 78 75.34 

Graduate study 20 89.63 

School Bullying 
Survey 

High school and below 64 89.40 

2.197 0.333 Bachelor’s degree 78 75.95 

Graduate study 20 85.80 

5. DISCUSSION 

The study results showed that the level of overall 
school bullying among students with LD from their 
parents' perspective was moderate which is aligned 
with (Alsadee,2017; Muharam & Alabduallat, 2022). 
In addition, this research found that the level of 
verbal school bullying, physical school bullying, 
psychological school bullying and social school 
bullying among students with LD from their parents' 
perspective was moderate. This could be due to that 

students with LD have been attending mainstream 
schools and they struggle to adopt cognitive and 
metacognitive techniques to organize academic 
knowledge and have poor working memory, 
attention disorders, and language challenges (Al-
Sartawi & Al-Sartawi, 2017). These traits make it 
difficult for students with LD to succeed in school 
and often result in lower levels of effort investment, 
academic self-concept, and achievement. In turn, this 
often causes poor test scores (Fletcher et al., 2019). 
Parents generally concur that their children receive 
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unfavourable verbal comments from their classmates 
because of their poor test results and they make fun 
of their children with LD (Khasawneh, 2020). The 
current research findings related to physical school 
bullying consisted of (Chan et al., 2018). Swearer et 
al., (2012) state that teenagers with LD are more likely 
to experience physical bullying in the form of hitting, 
pushing, kicking and other physical acts than 
children with LD.  

In addition, this study result is consistent with 
those revealed by Uzun et al. (2024), who claims that 
children with LD often experience psychological 
bullying because their peers neglect them more 
frequently than other students. Parents who reported 
that some students refuse to allow their LD children 
to play with them this is often because of their 
communication difficulties and lack of social skills 
(Van der Wilt et al., 2019). The level of social school 
bullying in this study, could be due to there is a 
correlation between academic achievement and 
social function. Children with fewer opportunities to 
make friends find it more difficult to develop 
appropriate social skills. In turn, such students have 
fewer friends and tend to experience loneliness (Krull 
et al., 2018). The moderate level of school bullying 
and its four domains could be related to parents 
claimed that it was difficult for them to recognise 
bullying, particularly when it came to 
comprehending the various forms of bullying that 
their children might experience (Brown et al., 2013).  

The current study's findings also show that there 
are no statistically significant differences in the 
parents' ages and educational levels among the 
overall school bullying and its four domains. This 
conclusion is consistent with Khasawneh's (2020) 
work, in which it was claimed that parents' 
perspectives on bullying their children are 
unaffected by their age. However, the existing 
research indicates that having LD and living in a 
family with low parental education were associated 
with an elevated risk of bullying victimization 
(Kavanagh, 2018; Tatiani, 2021), which is not aligned 
with this study's finding. The researcher of the 
current study refers to parents’ less aware and 
perception of bullying of their children in Saudi 
Arabia and there is a need to raise the awareness of 
the Saudi community about the effects and 
consequences of school bullying. Parents' awareness 
of bullying allows them to take adequate measures to 
reduce or prevent bullying. Abed et al. (2023) state 
that providing an initial step in the Saudi Arabian 
context toward identifying the forms and types of 
school bullying, helping parents reduce bullying and 
develop long-term plans for addressing it. Lastly, this 

study found statistically significant differences 
among verbal school bullying, physical school 
bullying, social school bullying and overall school 
bullying regarding parents' gender and the 
difference was in favour of fathers. This finding is in 
line with those revealed by (Sawyer et al., 2011; 
Buanaani & Kwraat, 2019). The current study states 
there are no statistically significant differences in the 
parents' gender among the psychological school 
bullying. This result could be explained as students 
often provide numerous examples of direct bullying 
(physical and verbal), but few examples of indirect 
bullying. Additionally, parents prefer to omit 
various forms of bullying from their definition of 
bullying and tend to use the terms physical or verbal 
bullying (Bjärehed et al., 2020).  

6. CONCLUSION 

To conclude, this study has examined the 
perceptions of parents of children with LD regarding 
bullying targeted towards their children in 
elementary school settings The four types of abuse—
verbal school bullying, social school bullying, 
physical school bullying, and psychological school 
bullying) were examined using a survey tool. The 
findings revealed that, with the exception of items 11 
and 14 belonging to the Verbal School Bullying and 1 
belonging to the Social School Bullying (which 
parents’ rate highly), parents reported that their LD 
children experience moderate levels of bullying 
across all domains (Verbal School Bullying, Physical 
School Bullying, Psychological School Bullying, and 
Social School Bullying) and across each item. 
Moreover, it was discovered that the parents' gender 
may have an impact on the environmental 
circumstances, causing a notable difference in the 
perceptions of mothers and fathers. Furthermore, 
this study was unable to identify any significant 
differences between bullying at school based on 
parents’ educational level and age. Lastly, the 
research confirms and recommends the significance 
of educating parents of LD students in 
understanding the meaning of all types of bullying. 
It is also important to equip them with strategies to 
prevent bullying, as this could significantly improve 
the better quality of life of their children with LD.  

7. IMPLICATION 

Practitioners should take the parents' moderate 
view of their children being bullied into account and 
work with parents of children with LD to design a 
school plan that will raise students' awareness of 
bullying in schools. School courses increase parents' 
awareness of bullying in schools and offer techniques 
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and ways to stop and lessen bullying (Saylor & 
Leach, 2009; Axford et al, 2015) and provide support 
to LD children who experience it (Bourke & 
Burgman, 2010). Moreover, boys experience more 
direct bullying than girls, who experience more 
indirect bullying (Bjärehed et al., 2020). Fathers may 
have higher expectations for their children with LD 
being bullied, but this does not mean mothers have 
low expectations for their daughters being bullied. 
Parents' perspectives on their children with LD being 
bullied are also influenced by their knowledge and 
awareness, relationships with their children, culture, 
and school policy (Lindstrom Johnson et al., 2019). In 

order to educate parents and communities about 
different forms of bullying and their detrimental 
social, psychological, and emotional effects, it is 
important to schools and organisations work 
together. Meanwhile, cooperation between school 
staff, student education, the learning environment, 
and teacher training can significantly reduce bullying 
in schools. Additionally, coordination between the 
school and the home is crucial in tackling bullying 
because it affects children's school attitudes and 
behaviour, based on findings revealed by (Stamatis 
&Nikolaou, 2016).   

Acknowledgment: The author extends her appreciation to Prince Sattam bin Abdulaziz University for funding 
this research work through the project number (PSAU/2026/R/1447).  

Declarations Ethical Approval and Informed Consent: The study involved grown-up independent 
participants who would not face any risk. All the study procedures in the study were conducted in accordance 
with the relevant guidelines and regulations of 1963 Helsinki declaration and its later amendments. The 
researcher sought and got the informed consent of the participants to participate in the study. All participants 
accepted and voluntarily participated in the study after the researcher assured them of anonymity and that 
their responses were solely for academic purposes. All information is anonymized, and the submission does 
not include images or names that may identify any person.   

REFERENCES 

Abdualmajeed, H (2014). Reasons and Types of School Violence among Students with Learning Difficulties in 
elementary School in Jordan Public Schools. Journal of Special Education. 3 (7), 88-133. 
https://doi.org/10.21608/mtkh.2014.168836  

Abed, M. G., Abed, L. G., & Shackelford, T. K. (2023). Teachers’ perceptions of bullying in Saudi  Arabian 
primary public schools: a small-sample, qualitative case study. Children, 10(12), 1859. 
https://doi.org/10.3390/children10121859 

Abualdear, M. N (2018). Bullying for students with learning difficulties: Manifestations, symptoms, and treatment. 
Kuwait, National Kuwait Library.  

Akpan, E. E., & Clark, L. J. (2023). Independent T-test statistics: It’s relevance in educational research. 
Internatioanl Journal of Eminent Scholar, 10, 79-88.  

Alotaibi, N & Abujado, M (2020) Bullying Behaviours that students with learning difficulties faces in elementary 
schools from teachers and mothers’ perspective in Al Dammam. Journal of Plantain University for Studies 
and Research. 3(2), 365-397. https://doi.org/10.34027/1849-010-003-027  

Alrefaae, M. M (2021). School Bullying Behaviour and its Relationship with Academic Self-Concept among 
Students with Learning Difficulties. Educational Journal of Education College in Sohage.  82, 227-
268. https://doi.org/10.21608/edusohag.2021.135533   

Alsadee, A. H (2017). School Bullying and its Relationship with Psychological and Social Adaptation for Students with 
Learning Difficulties in Oman. [Master Theses., University of Arabian Amman]. 
http://thesis.mandumah.com/Record/312795  

Al-Sartawi, Z., & Al-Sartawi, A. (2017). Academic and developmental learning difficulties. Jordan, Dar Al-Maserah 
for Publication, Distribution and Printing.  

Al-Sartawi, Z., Al-Sartawi, A., Kashan, A & Abujowah, W (2018). Introduction to learning difficulties. Saudi 
Arabia, Dar Alzhraa. 

Alsebeheen, A & Alqutah, M (2013). Bullying Behaviour among Children and Teenagers: Concepts, reasons and 
treatment. Saudi Arabia, Naif Arab University for Security Sciences Publication. 

Alzhrani, H & Nassef, E (2019). School bullying and Its Relationship to Social Skills among Intermediate Stage 
Female Students in Qilwah Governorate. Journal of Educational College. 35 (6), 343-385. 
https://doi.org/10.21608/ mfes.2019.103777 

https://doi.org/10.21608/mtkh.2014.168836
https://doi.org/10.3390/children10121859
https://dx.doi.org/10.21608/edusohag.2021.135533
http://thesis.mandumah.com/Record/312795


5168 AFRAH SALEM BAGAZI et al 
 

SCIENTIFIC CULTURE, Vol. 12, No 2.1, (2026), pp. 5158-5171 

Baldry, A. C (2003). Bullying in schools and exposure to domestic violence in Italy. Child Abuse & Neglect. 27(7), 
713-32. https://doi.org/10.1016/S0145-2134(03)00114-5 

Baller, S. L., Wenos, J. Z., & Peachey, A. A. (2019). Bullying Prevention in an Elementary School: An Exploration 
of Educator and Staff Perspectives. Journal of Educational Issues. 5(1), 162-178. 
https://doi.org/10.5296/jei.v5i1.14634 

Berchiatti, M., Ferrer, A., Galiana, L. (2022). Bullying in Students with Special Education Needs and Learning 
Difficulties: The Role of the Student–Teacher Relationship Quality and Students’ Social Status in the 
Peer Group. Child Youth Care Forum. 51, 515–537. https://doi.org/10.1007/s10566-021-09640-2  

Bjärehed, M., Thornberg, R., Wänström, L., & Gini, G. (2020). Mechanisms of moral disengagement and their 
associations with indirect bullying, direct bullying, and pro-aggressive bystander behavior. The Journal 
of Early Adolescence. 40(1), 28-55. https://doi.org/10.1177/0272431618824745 

Bourke, S., & Burgman, I. (2010). Coping with bullying in Australian schools: how children with disabilities 
experience support from friends, parents, and teachers. Disability & Society. 25(3), 359-371. 
https://doi.org/10.1080/09687591003701264 

Brown, J., Aalsma, M., & Ott, M. (2013). The experiences of parents who report youth bullying victimization to 
school officials. Journal of Interpersonal Violence. 28(3), 494-518. 
https://doi.org/10.1177/088626051245551 

Buanaani, M & Kwraat, K (2019). School Bullying and its Relationship with Learning Difficulties in Middle 
Schools in Saeda State, Algeria. International Journal of Educational and Psychological Studies. 5 (1), 211-
184. https://www.asjp.cerist.dz/en/article/129066  

Carrell, S. E., & Hoekstra, M. L (2010). Externalities in the Classroom: How Children Exposed to Domestic 
Violence Affect Everyone's Kids. American Economic Journal: Applied Economics. 2 (1), 211-
28.  https://doi.org/10.1257/app.2.1.211   

Chan, J. Y., Ryan, C. M., Fung, A. L. C., Gerstein, L. H., & Kinsey, R. M. (2018). Differential Experience of Peer 
Victimization Among Children with Learning Disabilities in Hong Kong. Journal of Pacific Rim 
Psychology, 12. https://doi.org/10.1017/prp.2018.22 

Cook, C. R., Williams, K. R., Guerra, N. G., Kim, T. E., & Sadek, S. (2010). Predictors of bullying and 
victimization in childhood and adolescence: A meta-analytic investigation. School Psychology Quarterly. 
25, 65– 83. http://dx.doi.org/10.1037/a002014  

Crick, N. R & Dodge, K.A (2001). Superiority' is in the eye of the beholder: A comment on Sutton, Smith, and 
Swettenham. Review of Social Development.  8(1), 128-131. https://doi.org/10.1111/1467-9507.00084  

Ezati Babi, M. & Mikaeili, N. (2022). Comparison of social competence with bullying – victim behavior in 
students with and without learning disability (Persian). Journal of Learning Disabilities. 11(2), 91-103. 
https://doi.org/10.22098/jld.2022.7142.1762  

Farrington, D.P., Clarkson, S., Bjornstad, G.J., Wrigley, Z. and Hutchings, J. (2015). Involving parents in school-
based programmes to prevent and reduce bullying: what effect does it have?  Journal of Children's 
Services. 10 (3), 242- 251. https://doi.org/10.1108/JCS-05-2015-0019 

Fletcher, J., Lyon, G., Fuchs, L & Barnes, M (2019). Learning Disabilities: From Identification to Intervention. United 
States of America, The Guilford Press.  

General Administration of Special Education & General Administration of Evaluation and Quality of 
Education. (2016). Diagnostic tests for students with learning difficulties in Arabic language and math in 
elementary schools. https://faculty.ksu.edu.sa/sites/default/files/lkhtbrt_ltshkhysy_llmlmyn.pdf  

Glew, G.M., Fan, M., Katon W., Rivara FP. & Kernic MA. (2005). Bullying, Psychosocial Adjustment, and 
Academic Performance in Elementary School. Archives of pediatrics & adolescent medicine. 159(11),1026–
1031. https://doi.org/10.1001/archpedi.159.11.1026   

Hassan, A. (2015). Emotional and behavioral problems of children with learning disabilities. Journal of 
Educational Policy and Entrepreneurial Research. 2(10), 66- 74. https://n9.cl/6ref43  

Jan, A., & Husain, S. (2015). Bullying in elementary schools: Its causes and effects on students. Journal of 
Education and Practice. 6(19), 43-56. https://files.eric.ed.gov/fulltext/EJ1079521.pdf   

Kavanagh, A., Priest, N., Emerson, E., Milner, A., & King, T. (2018). Gender, parental education, and experiences 
of bullying victimization by Australian adolescents with and without a disability. Child: care, health and 
development, 44(2), 332-341. https://doi.org/10.1111/cch.12545 

Khasawneh, M. A (2020). The Extent of Bullying Against Students with Learning Disabilities According to the 
Age Variable. International Journal of Learning, Teaching and Educational Research. 19 (6), 267-281.  

https://www.researchgate.net/journal/Child-Abuse-Neglect-0145-2134
http://dx.doi.org/10.1016/S0145-2134(03)00114-5
https://doi.org/10.5296/jei.v5i1.14634
https://doi.org/10.1007/s10566-021-09640-2
https://doi.org/10.1177/0272431618824745
https://doi.org/10.1080/09687591003701264
https://doi.org/10.1177/0886260512455513
https://www.asjp.cerist.dz/en/article/129066
https://doi.org/10.1257/app.2.1.211
https://doi.org/10.1017/prp.2018.22
http://dx.doi.org/10.1037/a002014
https://www.researchgate.net/journal/Review-of-Social-Development-1467-9507
https://doi.org/10.1111/1467-9507.00084
https://doi.org/10.22098/jld.2022.7142.1762
https://www.emerald.com/insight/search?q=David%20P.%20Farrington
https://www.emerald.com/insight/search?q=Suzy%20Clarkson
https://www.emerald.com/insight/search?q=Gretchen%20J.%20Bjornstad
https://www.emerald.com/insight/search?q=Zoe%20Wrigley
https://www.emerald.com/insight/search?q=Judy%20Hutchings
https://www.emerald.com/insight/publication/issn/1746-6660
https://www.emerald.com/insight/publication/issn/1746-6660
https://doi.org/10.1108/JCS-05-2015-0019
https://faculty.ksu.edu.sa/sites/default/files/lkhtbrt_ltshkhysy_llmlmyn.pdf
https://doi.org/10.1001/archpedi.159.11.1026
https://n9.cl/6ref43
https://files.eric.ed.gov/fulltext/EJ1079521.pdf
https://doi.org/10.1111/cch.12545


5169 
STUDENTS WITH LEARNING DIFFICULTIES AS VICTIMS OF SCHOOL BULLYING IN ELEMENTARY 

SCHOOLS: 
 

SCIENTIFIC CULTURE, Vol. 12, No 2.1, (2026), pp. 5158-5171 

https://doi.org/10.26803/ijlter.19.6.16   
Klomek, A. B., Kopelman-Rubin, D., Al-Yagon, M., Berkowitz, R., Apter, A., & Mikulincer, M. (2016). 

Victimization by bullying and attachment to parents and teachers among students who report learning 
disorders and/or attention deficit hyperactivity disorder. Learning Disability Quarterly. 39(3), 182-190. 
https://doi.org/10.1177/0731948715616377   

Koj, H.A (2012). School bullying and its Relationship with Social Skills for Students in Elementary School in 
Jeddah City in Saudi Arabia. Journal of Psychological and Educational Sciences. 13 (4), 188-217. 
https://doi.org/10.12785/JEPS/130407  

Kokkinos, C. M., & Antoniadou, N. (2013). Bullying and victimization experiences in elementary school 
students nominated by their teachers for specific learning disabilities. School Psychology International. 
34(6), 674-690. https://doi.org/10.1177/0143034313479712  

Krull, J., Wilbert, J., & Hennemann, T. (2018). Does social exclusion by classmates lead to behaviour problems 
and learning difficulties or vice versa? A cross-lagged panel analysis. In Social Participation of Students 
with Special Educational Needs in Mainstream Education. 33 (1), 235-253. 
https://doi.org/10.1080/08856257.2018.1424780 

Lereya , T, Samara, M & Wolke, D (2013). Parenting behavior and the risk of becoming a victim and a 
bully/victim: A meta-analysis study. Child Abuse & Neglect. 37(12), 1-
18. https://doi.org/10.1016/j.chiabu.2013.03.001   

Lindstrom Johnson, S., Waasdorp, T. E., Gaias, L. M., & Bradshaw, C. P. (2019). Parental responses to bullying: 
Understanding the role of school policies and practices. Journal of educational psychology. 111(3), 475. 
http://dx.doi.org/10.1037/edu0000295 

Masaadah, R., Algadomi, K & Abduallah, A (2019). School bullying and its Relationship with some Variables 
among a Sample of Students with Learning Difficulties in Gasabah Area in Erbid. Journal of University 
of Palestine for Research and Studies. 9 (2), 331-363. https://doi.org/10.34027/1849-009-002-012   

Mason, J., Classen, S., Wersal, J., & Sisiopiku, V. P. (2020). Establishing Face and Content Validity of a Survey 
to Assess Users’ Perceptions of Automated Vehicles. Transportation Research Record. 2674(9), 538-547. 
https://doi.org/10.1177/0361198120930225 

McHale, B. G., Obrzut, J. E., & Sabers, D. L. (2003). Relationship of cognitive functioning and aggressive 
behavior with emotionally disabled and specific learning-disabled students. Journal of developmental and 
physical disabilities. 15(2), 123-140. 
https://link.springer.com/content/pdf/10.1023/A:1022823316505.pdf  

Menesini, E., & Salmivalli, C. (2017). Bullying in schools: the state of knowledge and effective interventions. 
Psychology, Health & Medicine. 22(1), 240-253. https://doi.org/10.1080/13548506.2017.1279740  

Morrison, B (2002). Bullying and victimisation in schools: A restorative justice approach. Trends and Issues in Crime 
and Criminal Justice. Australian Institute of Criminology, Canberra. Retrieved from: 
https://www.researchgate.net/publication/251784614_Bullying_and_Victimisation_in_Schools_A_R
estorative_Justice_Approach   

Muharam, A & Alabduallat, B (2022). Bullying towards Students with Learning Difficulties and its influence in 
their Emotional Behaviour. Journal of Education College. 38 (5), 84-110. 
https://doi.org/10.21608/MFES.2022.257531  

Mundbjerg Eriksen, T. L., Skyt Nielsen, H., & Simonsen, M. (2012). The effects of bullying in elementary school, IZA 
Discussion Papers, No. 6718, Institute for the Study of Labor (IZA), Bonn. Retrieved from 
https://www.econstor.eu/bitstream/10419/62573/1/72042321X.pdf  

Munro, L. (2016). Teacher perspectives on bullying towards primary-aged students with disabilities. [Master 
Theses, University of Toronto}. Retrieved from 
https://tspace.library.utoronto.ca/bitstream/1807/72252/1/Munro_Lara_C_201611_MT_MTRP.pdf  

Olweus, D (1993). Bullying at school: What we know and what we can do. Learning Disabilities: From Identification to 
Intervention. United Kingdom, Blackwell Publishing.    

Olweus, D. (1978). Aggression in the schools, Bullies and whipping boys. United States of America, Hemisphere 
Press. 

Olweus,D. (1996). Bully/victim problems in school. Prospects. 26(2),331–59. 
https://doi.org/10.1007/BF02195509. 

Pepler, D., Craig, W., Connolly, J., Yuile, A., McMaster, L., & Jiang, D. (2006). A developmental perspective on 
bullying. Aggressive Behavior. 32, 376–384, http://dx.doi.org/10.1002/ab.20136  

https://doi.org/10.26803/ijlter.19.6.16
https://doi.org/10.1177/0731948715616377
http://dx.doi.org/10.12785/JEPS/130407
https://doi.org/10.1177/0143034313479712
https://doi.org/10.1080/08856257.2018.1424780
https://www.researchgate.net/journal/Child-Abuse-Neglect-0145-2134
http://dx.doi.org/10.1016/j.chiabu.2013.03.001
http://dx.doi.org/10.1037/edu0000295
https://doi.org/10.34027/1849-009-002-012
https://doi.org/10.1177/0361198120930225
https://link.springer.com/content/pdf/10.1023/A:1022823316505.pdf
https://www.researchgate.net/publication/251784614_Bullying_and_Victimisation_in_Schools_A_Restorative_Justice_Approach
https://www.researchgate.net/publication/251784614_Bullying_and_Victimisation_in_Schools_A_Restorative_Justice_Approach
https://dx.doi.org/10.21608/mfes.2022.257531
https://www.econstor.eu/bitstream/10419/62573/1/72042321X.pdf
https://tspace.library.utoronto.ca/bitstream/1807/72252/1/Munro_Lara_C_201611_MT_MTRP.pdf
https://doi.org/10.1007/BF02195509
http://dx.doi.org/10.1002/ab.20136


5170 AFRAH SALEM BAGAZI et al 
 

SCIENTIFIC CULTURE, Vol. 12, No 2.1, (2026), pp. 5158-5171 

Reyes-Rodríguez AC, Valdés-Cuervo AA, Para-Pérez LG, García-Vázquez FI & Torres-Acuña GM (2021). 
Evaluating Psychometric Properties of the New Teachers’ Perceptions of Collective Efficacy to Handle 
Bullying Scale (TCEB). International Journal of Environmental Research and Public Health. 18(21), 11424. 
https://doi.org/10.3390/ijerph182111424   

Ronksley-Pavia, M., Grootenboer, P., & Pendergast, D. (2019). Bullying and the unique experiences of twice 
exceptional learners: Student perspective narratives. Gifted child today. 42(1), 19-35. 
https://journals.sagepub.com/doi/pdf/10.1177/1076217518804856 

Rose, C. A., & Gage, N. A. (2017). Exploring the involvement of bullying among students with disabilities over 
time. Exceptional Children. 83, 298–314. https://doi.org/10.1177/0014402916667587  

Rose, C. A., Espelage, D. L., Monda-Amaya, L. E., Shogren, K. A., & Aragon, S. R. (2015). Bullying and Middle 
School Students with and Without Specific Learning Disabilities: An Examination of Social-Ecological 
Predictors. Journal of Learning Disabilities. 48(3), 239–254. https://doi.org/10.1177/0022219413496279  

Rose, C. A., Monda-Amaya, L. E., & Espelage, D. L. (2011). Bullying perpetration and victimization in special 
education: A review of literature. Remedial and Special Education. 32, 114–130. 
https://doi.org/10.1177/0741932510361247   

Saudi Ministry of Education. (2022). Noor system, education administration for special education department. 
Retrieved from 
https://edu.moe.gov.sa/Kharj/Departments/EducationalAffairsBoys/SpecialEducation/Pages/defa
ult.aspx  

Saylor, C.F & Leach, J.B. (2009). Perceived Bullying and Social Support in Students Accessing Special Inclusion 
Programming. Journal of Developmental and Physical Disabilities. 21 (1), 69–80. 
https://doi.org/10.1007/s10882-008-9126-4 

Shea, M., Wang, C., Shi, W., Gonzalez, V., & Espelage, D. (2016). Parents and teachers’ perspectives on school 
bullying among elementary school-aged Asian and Latino immigrant children. Asian American Journal 
of Psychology. 7(2), 83–96. https://doi.org/10.1037/aap0000047  

Stamatis, P. J., & Nikolaou, E. N. (2016). Communication and collaboration between school and family for 
addressing bullying. International Journal of Criminology and Sociology. 5, 99-104. 
https://doi.org/10.6000/1929-4409.2016.05.09  

Swearer, S. M., Wang, C., Maag, J. W., Siebecker, A. B., & Frerichs, L. J. (2012). Understanding the bullying 
dynamic among students in special and general education. Journal of school psychology. 50(4), 503-520. 
https://doi.org/10.1016/j.jsp.2012.04.001  

Taber, K.S. (2018). The Use of Cronbach’s Alpha When Developing and Reporting Research Instruments in 
Science Education. Research in Science Education. 48, 1273–1296. https://doi.org/10.1007/s11165-016-
9602-2 

Tatiani, G. (2021). The influence of parental style and socioeconomic circumstances on school bullying: A 
systematic review. Journal of Educational Research and Reviews, 9(1), 1-5. 
http://www.sciencewebpublishing.net/jerr/archive/2021/January/pdf/Tatiani.pdf  

Twyman, K, Saylor, C, Saia, D, Macias, M, Taylor, L and Spratt, E. (2010). Bullying and Ostracism Experiences 
in Children with Special health care needs. Journal of Developmental & Behavioural Pediatrics. 31(1),1-8. 
https://doi.org/10.1097/DBP.0b013e3181c828c8  

Uzun, M. E., Koşan, Y., & Şirin, H. (2024). Abuse and Neglect of Children With Specific Learning Disorders in 
Türkiye: A Case–Control Study. Clinical Psychology & Psychotherapy. 31(3), 1-10. 
https://doi.org/10.1002/cpp.2986 

Van der Wilt, F., van der Veen, C., van Kruistum, C., & van Oers, B. (2019). Why do children become rejected 
by their peers? A review of studies into the relationship between oral communicative competence and 
sociometric status in childhood. Educational psychology review, 33(1), 699-724. 
https://doi.org/10.1007/s10648-019-09479-z   

Waked, B (2016) Bullying and Falling as a victim and their relationship with social support for students with learning 
difficulties in middle schools in Aljalil area, Jordern. [Master Theses, University of Alyarmook]. Retrieved 
from http://repository.yu.edu.jo/bitstream/123456789/13158/1/643702.pdf  

Wang, J., Iannotti, R. J., & Nansel, T. R. (2009). School bullying among adolescents in the United States: Physical, 
verbal, relational, and cyber. Journal of Adolescent health. 45(4), 368-
375. https://doi.org/10.1016/j.jadohealth.2009.03.021  

Wiener, J. & Mak, M. (2009). Peer Victimization in Children with Attention-Deficit/Hyperactivity Disorder. 

https://doi.org/10.3390/ijerph182111424
https://journals.sagepub.com/doi/pdf/10.1177/1076217518804856
https://doi.org/10.1177/0014402916667587
https://doi.org/10.1177/0022219413496279
https://doi.org/10.1177/0741932510361247
https://edu.moe.gov.sa/Kharj/Departments/EducationalAffairsBoys/SpecialEducation/Pages/default.aspx
https://edu.moe.gov.sa/Kharj/Departments/EducationalAffairsBoys/SpecialEducation/Pages/default.aspx
https://doi.org/10.1007/s10882-008-9126-4
https://psycnet.apa.org/doi/10.1037/aap0000047
https://doi.org/10.6000/1929-4409.2016.05.09
https://doi.org/10.1016/j.jsp.2012.04.001
https://doi.org/10.1007/s11165-016-9602-2
https://doi.org/10.1007/s11165-016-9602-2
http://www.sciencewebpublishing.net/jerr/archive/2021/January/pdf/Tatiani.pdf
https://doi.org/10.1097/DBP.0b013e3181c828c8
https://doi.org/10.1002/cpp.2986
https://doi.org/10.1007/s10648-019-09479-z
http://repository.yu.edu.jo/bitstream/123456789/13158/1/643702.pdf
https://doi.org/10.1016%2Fj.jadohealth.2009.03.021


5171 
STUDENTS WITH LEARNING DIFFICULTIES AS VICTIMS OF SCHOOL BULLYING IN ELEMENTARY 

SCHOOLS: 
 

SCIENTIFIC CULTURE, Vol. 12, No 2.1, (2026), pp. 5158-5171 

Psychology in Schools. 46 (2), 116 – 131. https://doi.org/10.1002/pits.20358  

 

https://psycnet.apa.org/doi/10.1002/pits.20358

